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Each K–6 Core Bundle includes:

Write TIME For Kids®

➤➤ 4 Teacher’s Guides with 8 specific lessons for each 
writing genre: Opinion/Argument, Informative/
Explanatory, Narrative Nonfiction, and Narrative Fiction

➤➤ 32 Mentor Text Cards with content from  
TIME For Kids® and TIME®

➤➤ Best Practices Guide
➤➤ 25 full-color Student Handbooks
➤➤ Technology Platform

Classroom Library

➤➤ 20 titles at multiple reading levels in print  
and digital formats

➤➤ Varying levels of complexity
➤➤ A variety of content areas

Big Books

➤➤ 15" x 19" books with large print and fun illustrations
➤➤ Lesson plans with instruction and differentiation 
strategies

➤➤ Build students’ fluency while studying  
a variety of themes

➤➤ Develop oral language skills and phonemic awareness 
by reading aloud, rhyming, and reciting poetry.

Components subject to change
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5:30 a.m. My mom wakes me up, and I get dressed. For 

breakfast, I have tea and mandazi, a type of donut. At 6:30, 

I leave for school. The walk takes about 45 minutes. 

7:15 a.m. I get to school early to prepare for the day. At 8:00, my teacher arrives, and we 

practice multiplication. Next, we have English, and then my favorite subject, Swahili.  

1:30 p.m. Our teacher serves mixed beans and corn for lunch. After we eat, my friends and 

I play hand-clapping games. Then, some kids head home. Others pay a fee to stay for an extra 

40 minutes of school. I stay, so my school day doesn't end until 3:10. 

What’s it
 like to grow up in Kenya, a country in Africa? 

Here’s how one girl sp
ends a typical day. 

TCM 23806    ©Teacher Created Materials, Inc.

©TIME For KIds

Hello ! 

My nam e is 

Jefris Khasandi. I am 

nine years o ld . I l
ive w ith my 

m other, b
ro ther, a

nd cous in in 

Kibera. That’s a 

neighborhood in th
e city 

o f N
airobi.

Shared
Reading

Writing

Guided
Reading

Independent
Reading

Read Aloud/
Modeled
Reading

Read Aloud/
Modeled
Reading

Grade K 
only

Literacy Solutions for Arkansas
Teacher Created Materials provides a suite of flexible, research-based resources and professional 
development options to help you successfully implement the Comprehensive Literacy Model. We offer 
two tracks for your instructional needs:

Core Curriculum – your school-wide solution to 
implementing Comprehensive Literacy in the 
classroom and meeting the expectations of 
Arkansas’s new core standards. 

See pages 2–11 for details.

Intervention/Supplemental – resources to bridge the 
gap between struggling and proficient students with 
standards-based programs that fit into a variety of 
instructional settings. 

See pages 12–19 for details. 

CORE BUNDLE for

Comprehensive

Literacy
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Comprehensive Vocabulary

➤➤ Teacher’s Guide with lesson plans to focus on identifying 
word families, simple roots, and word endings, and 
engage in word play

➤➤ 25 Student Guided Practice Books
➤➤ Assessments to support data-driven instruction
➤➤ Digital resources including modeled lessons, 50 bonus 
activities, and the Student Guided Practice Book

Great Works:  
Instructional Guides for Literature

➤➤ 4 instructional guides for the exploration  
of rich, complex literature

➤➤ Close reading tasks
➤➤ Text-dependent questions
➤➤ Text-based vocabulary practice
➤➤ Cross-curricular activities
➤➤ Leveled comprehension questions
➤➤ Story elements 
comprehension tasks

➤➤ Reader response 
writing prompts

➤➤ Diverse and relevant assessments

Implementation Guide

➤➤ Easy-to-follow pacing plan helps inform instruction
➤➤ Comprehensive literacy overview
➤➤ Standards alignment
➤➤ How-to guide with list of components

Digital Resources

➤➤ Write TIME For Kids® technology platform
➤➤ Great Works eBooks
➤➤ Building Vocabulary digital resources
➤➤ Classroom library titles eBook and audio
➤➤ Big Books eBooks and audio (Grade K only)
➤➤ Creating Strategic Readers eBook
➤➤ Early Childhood Vocabulary Development Activities 
eBook (Grade K only)

Professional Resources

➤➤ Creating Strategic Readers: Techniques for Supporting 
Rigorous Literacy Instruction

➤➤ Early Childhood Vocabulary Development Activities 
(Grade K only)

75

© Teacher Created Materials 
#22645  Building Vocabulary from Word Roots

Unit III Lesson 13

Latin Bases fi n, fi nit = “end, limit, term”

Part B: 

Combine and Create 

Sorting Words

Directions:  Work with a partner to cross out the word that doesn’t 

belong.  Write your reasons on the lines.

 re� ne 
explain 

polish

 ______________________________________________________

 ______________________________________________________

 in� nite 
endless 

closed

 ______________________________________________________

 ______________________________________________________

 
� rst 

� nal 
last

 ______________________________________________________

 ______________________________________________________

DID YOU KNOW?

Because a piece of property has boundary lines, the 

base � n can mean a speci� c area contained within the 

“end” lines.  If you are con� ned to your room, you are 

forced to live “within” (con) the “ends” of the contained 

space.  Did you realize that when we de� ne a word, we 

are really putting “down” the “limits” of its meaning?

Grades 
1–6

implementation Guide

ComprehensiveLiteracyCORE BUNDLE for

Grade  
6
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Explanatory
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Short-hairedbees are back!

Once-extinct species are 

making a return. B
ritish researchers say they have 

successfully begun to reintroduce a 

short-haired bumblebee back into 

the United Kingdom. The bees are 

important pollinators of flowers and 

crops. This species, whose scientific 

name is Bombus subterraneus, had 

not been seen in Britain since 1988. 

Scientists worked with authorities 

in Sweden to reintroduce queen 

bees from there. Conservationists 

in Britain helped by growing 

wildflowers in grasslands where 

the bees were released. Bees need 

wildflowers to live and thrive. The 

short-haired bumblebee isnÕt the first 

species thatÕs been brought back from 

the brink.

NIKKI GAMMONS; INSET, FROM TOP: DON EMMERT—
AFP/GETTY IMAGES; DAVID W. CERNEY—

REUTERS; DAVID TIPLING—
GETTY IMAGES; CHRIS GOMERSALL/RSPB/PA WIRE/AP

The Comeback 
Species

Kihansi spray toad
Przewalski’s horse

great bustard

white-tailed 
eagle

Welcome Back!
The Kihansi spray toad was declared 

extinct in the wild in Tanzania in 2009. 

A dam blocked spray from a waterfall 

that created its natural habitat. A 

sprinkler system was installed, and 

spray toads were brought from zoos in 

the U.S. The toad is breeding again.

PrzewalskiÕs horse, known as the 

Asian wild horse, went extinct in the 

wild in Mongolia in 1969. The species 

was successfully reintroduced in 1993.

The great bustard, the worldÕs 

heaviest flying bird, went extinct in 

Britain in the 19th century. A project to 

reintroduce it started in 2004. In 2009, 

two chicks were born.
The white-tailed eagle was last seen 

in the wild in 1918. Efforts to bring it 

back began in 1975. This year, a male 

chick was born. 

-By TFK Staff

Card ➎

©TIME FOR KIDS
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implementation Guide

Comprehensive

Literacy
CORE BUNDLE for

Grade  

3

WRITING NARRATIVE NONFICTIONWriting a good story doesn’t always 
mean making the story up. Narrative 
nonfiction is writing that tells a true story. 
There are many ways to do this. The story 
can be about one person or many people. It 
can be about something that happened long 
ago or just a few minutes ago. In this 
kind of writing, you can even include 
your own experiences and ideas. 
You can also just tell the facts and 
keep yourself out of it. Narrative 
means the writer is the narrator, or storyteller. But the key word is nonfiction. That means what you’re writing is true.

Card ➊

Narrative Nonfiction
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To 

read 

a great 

example 

of narrative 

nonfiction 

writing,  

turn the page!

This is Jefris from Kenya in Africa.

v 10/9/03
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Comprehensive

Literacy
CORE BUNDLE for

Grade  

1

TODD BIGELOW FOR TIME FOR KIDS

Jon Klassen is a 

writer and artist. He 

creates books for kids. 

What are his opinions 

about writing books?

Author at Work

Card ➑
Opinion/ 
Argument

O
p

in
io

n
/ 

A
rg

u
m

en
t

©TIME For KIds

TCM 23731   ©Teacher Created Materials, Inc.

Turn 
the 

page 
to read 

more of 
this story!

➵

Phonics/
Word Study

Independent
Reading

Read Aloud/
Modeled
Reading

Grade K 
only

Grade K 
only
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Write TIME For Kids®
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34 #40002—Instructional Guide: Green Eggs and Ham © Shell Education

Name �������������������������������������
Powerful Punctuation!
Powerful Punctuation!

Vocabulary Activity
Directions: Each of these sentences is taken from the 
story written by Dr. Seuss.  Cut apart these sentence 
strips.  Put the sentences in order.  Use the story to 
help you. 

“If you will let me be, I will try them.”

“Say!  I will eat them ANYWHERE!”

“Would you like them in a house?”

“Could you, would you, with a goat?”

“I do not like that Sam-I-am!”

35© Shell Education #40002—Instructional Guide: Green Eggs and Ham

Analyzing the Literature
Provided below are discussion questions you can use in small groups, with the whole 
class, or for written assignments .  Each question is written at two levels so you can choose 
the right question for each group of students .  For each question, a few key points are 
provided for your reference as you discuss the book with students .

Story 
Element

Level 1 Level 2 Key Discussion Points

C
h
a
ra

ct
er

Does the 
character in the 
black hat like 
Sam-I-am at the 
beginning of 
the story?

How does the 
character in the 
black hat feel 
about Sam-I-am 
at the beginning 
of the story?

The character in the black hat states 
with disgust that he does not like Sam-
I-am .  At this point in the book, Sam-
I-am has only passed by the character 
in the black hat holding a sign and 
proudly saying his name .  It is not clear 
why the character in the black hat does 
not like Sam-I-am .  Perhaps something 
happened before the story begins .  

C
h
a
ra

ct
er

How does the 
character in the 
black hat feel 
about Sam-I-am 
at the end of 
the story?

How has the 
character in 
the black hat’s 
feelings toward 
Sam-I-am 
changed by the 
end of the story?

The character in the black hat has 
gone from disliking Sam-I-am at the 
beginning of the story to being very 
grateful toward Sam-I-am .  He tells 
him thank you with an exclamation 
point and then says thank you again .  
He also smiles at him and puts his arm 
around him .  It now appears that the 
two are friends .  

Se
tt

in
g

Where is the 
character in the 
black hat when 
he tries green 
eggs and ham?

Describe the 
setting in which 
the character in 
the black hat tries 
the green eggs 
and ham .

The character in the black hat is in 
water when he finally tries the food .  
He may be in a lake or an ocean .  He 
is wet and tired and surrounded by a 
variety of different creatures that are 
all staring at him waiting for him to eat 
the food .  

P
lo

t

Why does 
Sam-I-am keep 
asking the 
character in the 
black so many 
questions?

What evidence 
shows that 
Sam-I-am wants 
the character in 
the black hat to 
try green eggs 
and ham?

Sam-I-am asks the character in the 
black hat fifteen questions during the 
story .story .story   This shows that he is persistent 
and determined to get the character in 
the black hat to try the unusual food .  

Teacher Plans—Section 3Powerful Punctuation!
Powerful Punctuation!
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Narrative 
Fiction

©TIME For KIds

TCM 23718    ©Teacher Created Materials, Inc.

ILLUSTRATION BY PATRICIA CASTELAO

THE SEASHELLCarlos loved the beach. He swam. He played in the sand. He looked for seashells. When his vacation ended, he went home. He was sad. “I wish I was back at the beach,” he said.
Then he felt something in his pocket. It was a seashell! The shell helped Carlos remember the beach. The memory made him happy again.

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Enhance instruction with classroom-tested 
techniques and activities for word study, 
vocabulary, fluency, and comprehension. 

Grade K
CORE BUNDLE for

Comprehensive

Literacy
ISBN 978-1-4938-8917-4

These NEW highly engaging books with accompanying lessons 
will get your students reading and singing some of the most 
well-known children’s poems and songs. 

B u n d l e  I n c l u d e s :
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Great Works

Professional ResourceImplementation Guide

Classroom Library

Building VocabularyWrite TIME For Kids®
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#51185—Creating Strategic Readers 3rd Edition 

© Shell Education

36

Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 

© Shell Education 

#51185—Creating Strategic Readers 3rd Edition 31

Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 

5www.tcmpub.com/arkansas | 800-858-7339

34 #40010—Instructional Guide: Hi! Fly Guy © Shell Education

Name �������������������������������������

Language Learning—
Using Quotation Marks

Directions: Read the sentences below.  Use the 
quotation marks to help you decide what each person 
is saying.  Write what each person is saying in the 
speech bubbles.

“This is my pet,” Buzz said to Mom and Dad.
“Flies can’t be pets!” said Dad.		“They are pests!”

Chapter 2 

35© Shell Education #40010—Instructional Guide: Hi! Fly Guy

Name �������������������������������������

Story Elements—Characters
Directions: Reread chapter 2.  Look for words or 
details that give you ideas about the characters.  
Fill in the chart below.  

Character Character 
Traits

Details from the 
Passage

Buzz

Fly Guy

Mom

Dad

Chapter 2

WRITING NARRATIVE NONFICTIONYou can write a true story. The story can be about you. You can also write true stories about other people and even about animals. Describe when and where the story takes place. Tell the story in order. Write a good ending!

To read 
a great 

example 
of narrative 

nonfiction 
writing, turn  

the page!

SHIHO FUKADA—NY DAILY NEWS

These men are 
doing the Dragon Dance in a parade.

v 10/9/03

®
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Narrative Nonfiction
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Card ➊

96 #50546—Building Vocabulary: Foundations 

© Teacher Created Materials

Unit IV Lesson 16

Part C:
Let’s Read

Poetry FunDirections: Read the poem .  Circle the -ink words .  Then fill in 

the chart with -ink words from the poem .

-ank, -ink Word Families

Blink, Wink, Think Blink, wink, think,That drink looks like pink ink .It has a slight stink,And it could make you shrink .You should slink to the sink,Pour it down with a clink,Blink, wink, think .

No letter before -ink One letter before -ink More than one letter before –ink

8 #50546—Building Vocabulary: Foundations 

© Teacher Created Materials

Unit I Lesson 1

Part E:
Let’s Grow

Writing WordsDirections: Name each picture .  Write the letters for each word .  

Circle the -ab words with a   .  Circle the -an words with a  

 .

b c p f l m n a

-an, -ab Word Families

 1.

_____  _____  _____

 2.

_____  _____  _____

 3.

_____  _____  _____ 4.

_____  _____  _____

 5.

_____  _____  _____

 6.

_____  _____  _____

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 

Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 

Grade 1
CORE BUNDLE for

Comprehensive

Literacy
ISBN 978-1-4938-8918-1

B u n d l e  I n c l u d e s :



Professional Resource

Great Works

Digital Resources

Classroom Library

Implementation Guide

Building VocabularyWrite TIME For Kids®
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Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 

© Shell Education 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 

6 Teacher Created Materials

What Happens Next?

Once the pressure snaps,
things start to shake.  The 
shaking moves away from 
the focus across the land.

On the land, you can see 
the ground move.  Buildings 
move and shake, too.  If the 
earthquake is strong enough,
buildings can fall down.

This machine measures the 

power of an earthquake.  

It is called a seismograph
(SIZE-me-graf)

e

e

e

e

14 15

Name ______________________________  Date ____________

© Teacher Created Materials 
24034—Write TIME FOR KIDS Student Handbook

Lesson
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90 #50547—Building Vocabulary: Foundations 

© Teacher Created Materials

Unit III Review

Part B: 
Let’s Play with Words
Word Family BoxesDirections: Read the clues to complete the words .  The word 

family is given .

R-Controlled Vowels and O Sounds 

1. -ire

To give someone a job
i r e

A wheel on a car
i r e

Flames

i r e
2. -are

A rabbit

a r e
The cost to ride a bus

a r e
To have concern for

a r e

4. -ore

The center of an apple
o r e

Ripped

o r e
Hurt or causing pain

o r e

3. -ure
Certain

u r e
Not tainted

u r e
To find a solution or remedy for an illness

u r e

23

© Teacher Created Materials 

#50547—Building Vocabulary: Foundations

Unit I Lesson 4

Part E: 
Let’s GrowMagic SquaresDirections: Match the words and their clues .  Put the number 

that goes with each letter in the magic square .  If you are right, 

each row and each column will add up to the same number .

-ear/-air Word Families 

A B C

D E F

G H I 

 A. hairless 1 jets and airplanes
 B. repair 2 having no hair
 C. pear 

3 two D. hairdo 4 place to buy milk
 E. airport 5 you can find airliners here

 F. airliners 6 a fruit G. dairy 
7 to fix H. pair 
8 to rip I. tear 
9 hairstyle

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 
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Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 

7www.tcmpub.com/arkansas | 800-858-7339

Each eagle is unique, but 
eagles have much in common, too.

When you think of an eagle, 
you may think of the American 
bald eagle.  But that is only one 
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in all.  They live all over the world.
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Word Study  
Rhyming
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Distribute strips from the Rhyming Jar to students, and have them 
work with partners to create the ending part to the rhyming sentences. 
Students analyze the vocabulary words, the rhyming ability, and the 
correlation to the content meaning in order to know whether the 
word(s) they’ve selected make sense. Suggested Teacher Talk: Does 
your rhyming word at the end of the sentence make sense? Why or 
why not? 

As a class, add the rhyming pairs to the list. Partners can go on a 
detective hunt to search for words that rhyme with their selected 
rhyming words from their sentence strips. Add the discovered 
rhyming words found on their rhyming detective hunts to a posted 
class-generated list. 

Have students be “rhyme detectives,” looking for other oral and written 
words that rhyme with the word pairs on the list. If desired, students 
can listen to chants, poetry, or rap from various sources. Challenge 
them to create individual sentences that support meaning for the 
vocabulary words that will be within the rhyming sentences. Suggested 
Teacher Talk: Explain how you used the rhyming vocabulary word 
within the sentence to rhyme. What added support was given within 
the statement to bring meaning to the vocabulary word?

Differentiation 
For visual learning support or English language learners, use picture cards as the initial 
rhyme instead of words in the sentence.

Draw a Rhyme
Purpose: ELL Technique:

To determine a rhyming word that makes sense in a story in order 
to complete a sentence and to create a visual representation of 
the rhyme

Yes

Materials:

Draw a Rhyme Poem
(seedrawrhymepoem.pdf)

display options (chart 
paper, dry-erase boards, 
interactive whiteboard)

rhyming poems

scissors

felt

foam board

drawing paper or dry-erase boards

Internet access to websites

Word Study 
Rhyming
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Learning Phases 
Model the Draw a Rhyme Poem and read the first few lines aloud, 
omitting the ending rhyming words. Demonstrate and display an 
image that would correlate with the meaning of what you read. 

Model how you can create a poem for concept of study in any content 
area (a body system in science, a multiplication equation in math, 
etc.). The words at the end of every two lines should rhyme. For 
example, the first two lines might read In digestion everything begins 
here, In an opening that is between your ears. Omit saying the word 
ears when reading the sentence aloud and draw a picture of a mouth.

Read the next two lines, and ask a student to continue creating the 
concept image that correlates with the meaning of the text. For 
example, the next two lines might read When you chew and chew 
your food, it must go through this long, long tube. The student would 
draw an esophagus attached to the mouth as anatomically correct 
as possible. Suggested Teacher Talk: Draw the concept the rhyme 
refers to (e.g., concept: esophagus, rhyme: food and tube). How do 
the rhyming words in the poem support your understanding of_____ 
(e.g., digestive system)? 

Have partners take turns reading a different poem from Draw a Rhyme
(Fitzpatrick 1997) to each other. One will read while the other one 
listens and draws the rhyme. Partners revisit the poem and compare 
the one that illustrated the rhyme with the actual poem for accuracy. 
They can also create their own Draw a Rhyme poem to share.

Record some poems for use with this technique and place them at 
the listening center. Have students listen to the poems on their own 
and draw the rhyming words or have precut shapes from felt or foam 
board that represent the desired rhymes. Have students put together 
the felt or foam pieces to “build a rhyme.” 

Extension 
Introduce students to a variety of rebus stories. For example, read I Love You: A Rebus 
Poem (Marzollo 2000). As a class, compare the Draw a Rhyme technique to a rebus 
story. Create a group rebus story to correspond with a current content subject or piece of 
text. (Nursery rhymes make great rebus examples and can be found on the Internet (e.g., 
Enchantedlearning.com.) Reread the text, noting rhymes in the text by whispering them 
when you encounter them as you are reading. 
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Part D: 
Extend and Explore 

Latin Bases vid, vis  = “see”
Unit III Lesson 11

Word Clues
Directions: Read the clues, and then write the correct words.  

 A.  A six-letter word that means “seeing” or “sight.”
 B.  Add a two-letter pre� x to make a new word that means “seeing again.”  This might describe a piece of your writing that you changed.  

 C.  Take off the pre� x from B.   Add a new one that has four letters and two syllables.  Make a word that names something to watch.  
 D.  Take off the pre� x from C.  Add a new one that has � ve letters and two syllables.  Make a word that means “overseeing” or “being the boss of others.” 

64
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Unit III Lesson 11
Latin Bases vid, vis  = “see”

Part A: 
Meet the Root

Divide and ConquerDirections: “Divide” words and then “conquer” them by writing the meaning 

of the pre� x and base in the blanks. Then select the best de� nition.  Every 

word in this list is based on the bases vid-, vis-, meaning “see.” Words marked 

with an X have no pre� x. Some pre� x meanings are provided. 

De� nitions A. pertaining to sight; able to be seen
 B. a tape or recording of sights and images
 C. to go and see someone D. proof;  an outward sign for all to see
 E. a counselor who “sees to” it that you 

meet all requirements

 F. to see and prepare for future needs
 G. clear and obvious; standing out for all to see
 H. to take another look at and change
 I. unable to be seen J. a scenic view

 
pre� x means base means de� nition

 1. visual   ___________   ___________  ________________
 2. invisible  ___________   ___________  ________________

 3. video  ___________   ___________  ________________
 4. provide  ___________   ___________  ________________

 5. advisor  ___________   ___________  ________________
 6. evidence  ___________   ___________  ________________

 7. vista  ___________   ___________  ________________
 8. visit  ___________   ___________  ________________

 9. revise  ___________   ___________  ________________
 10. evident  ___________   ___________  ________________

X

 

X

 

X

X

 

 

pro- = forward, 
ahead

ad- = to, toward, 
add to

see
A

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 

Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 
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Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 
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Chapters 4Ñ6Name Name 

Date 

Close Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the LiteratureClose Reading the Literature
Directions:  Closely reread the first eight paragraphs of chapter 5 .  Read each 
question and then revisit the text to find evidence that supports your answer .

1 . What is M .C . thinking about when the chapter opens?  Find two examples in 
the text that show he is feeling wistful .

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________
2 . What time of day is it?  Support your answer with references from the text .

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________
3 . Something catches M .C .’s attention .  What words are used in the text to 

describe what he tries to see?

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________
4 . Why is M .C . so intrigued by something he can’t identify?  Base your answer 

on this passage and also what you already know about M .C .

  ___________________________________________________________

  ___________________________________________________________

  ___________________________________________________________
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Chapters 4Ñ6 Name Name 

Date 

Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—Making Connections—
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In chapter 6, Banina sings songs that have been handed down through the family 
for many years .  The practice of passing down cultural ideas through speech or 
song, rather than by writing things down, is called the oral tradition .  

Directions:  Consider the history of your family .Consider the history of your family .Consider the history of your family   What traditions are important in 
your home or in your culture?  Speak with older relatives and ask them to describe 
events or customs that they would want memorialized for future generations .  
Write a song that could be passed down as oral tradition in your family .Write a song that could be passed down as oral tradition in your family .Write a song that could be passed down as oral tradition in your family
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Crossword Puzzle
Directions:  Read the clues below.  Solve the puzzle.
 
Across
1.  official examination or review2.   one who brings things in  from another country3.  to look at closely4.  the opposite of leaving out6.   a person who comes up with  new ideas

7.  to breath in8.  the act of inhaling

Part D: 
Extend and Explore

Directional Prefixes in-, im- = “in, on, into”

Down
1.   a person who leaves one country  to live permanently in another3.  to put totally in water4.  the opposite of outside5.  a vacant home or place of residence

7.   another word for something that is amazing

Unit I Lesson 2

#22648  Building Vocabulary from Word Roots 
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14

Directional Prefixes com-, col- = “with, together”Part A:  
Meet the Root

Divide and ConquerDirections: “Divide” words and then “conquer” them by writing the meaning 

of the prefix in the blanks.  Then select the best definition.  Base meanings are 

provided.  Every word in this list begins with the directional prefixes com-, col-, 

meaning “with, together.”

 
prefix  base word  definition

 1.  college   ________________  ________________  _________
 2.  collide  ________________  ________________  _________

 3.  collect  ________________  ________________  _________
 4.  compact  ________________  ________________  _________

 5.  compress  ________________  ________________  _________
 6.  composition  ________________  ________________  _________

 7.  combine  ________________  ________________  _________
 8.  compete  ________________  ________________  _________

 9.  complete  ________________  ________________  _________
 10.  collateral  ________________  ________________  _________

leg = read 

lid = slide

lect = gather

pact = congeal, fasten

press = press

posit = put

bin = pair

pet = seek

plet = fill

later = side

Unit I Lesson 3

Definitions A. small; tightly packed together B. to fulfill; to finish C. to pair together D. an institution of higher learning in which 
students read together E. to gather together and assemble

 F. to vie with another for a prize; to engage 
in a contest G. occurring along the side; not central

 H. to crash or clash I. arrangement; essay; a musical creation
 J. to press or squeeze together
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in print, eBook, and audio formats.
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effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
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Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 
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Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 

9www.tcmpub.com/arkansas | 800-858-7339

B U R K I N A
FA S O

North

West
East

South

MALI
NIGER

GHANACOTE D’IVOIRE

BENIN

TOGO

Ouagadougou

A
tla

n
t i c

 O
c

e

a n

South

Europe
Europe

A f r i c aAm
erica

Burkina
Faso

Equator

Young mine workers in Burkina Faso fetch water from the 
bottom of a 25-foot well. They work from sunrise to sunset.

Hard at Work
In Burkina Faso, children work long days searching  for gold. Burkina Faso, in West Africa (see map), is one of the world’s poorest countries. It is also a major producer of gold. Much of this valuable metal comes from mines. People who work in mines face unhealthy, often dangerous, conditions. Some of the workers are children as young as 3 years old.

According to the United Nations, 30 percent to 50 percent of the mine workers in western and north-central Africa are younger than 18. Desperate parents feel forced to put their children to work instead of sending them to school. Parents need the money to buy 
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food. “If a family has eight kids, the thought is ‘That’s 16 extra hands,’” American journalist Larry C. Price told TFK. He visited the mines and photographed the miners and their difficult lives.

Danger on the JobFamilies work up to 14 hours a day. Older children dig out ore from dark, cramped tunnels. Cave-ins can sometimes take place. The workers mine for ore, a rock or mineral that contains gold. 

Once the ore is out, younger workers 
grind and crush it. This produces a toxic dust that the children breathe in. The youngest children carry water, dig pits, and break up rocks with hammers.

Mercury is used to separate the gold from the ore. The liquid metal is very poisonous. However, most of the miners don’t realize how harmful it is. “The parents lack awareness about the dangers of mercury,” says Joe Amon. He is a director at Human Rights Watch. This organization is dedicated to defending and protecting human rights worldwide. The group is looking for ways to improve working conditions in the mines in Burkina Faso.
“One strategy is to have the kids be in school for part of the day. That limits their exposure to dangerous conditions,” Amon says. “The parents 

have a real interest in seeing that their children grow up healthy.” 
-By TFK Staff
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Unit II Lesson 9

Crossword PuzzleDirections: Read the clues and complete the crossword puzzle. 

Across
 3. person in charge of a    government or organization 9.  to live

 10. a meeting

Down
1. having a calming effect2. a person who lives at a place4. remainder5. small pieces of matter that settle at the 

bottom of a liquid7. to hold a position of authority8. to preoccupy oneself excessively

Latin Bases sed, sid, sess = “sit, settle”

5
43

12

7

8
9

10

Part E: 
Go for the Gold!

#22651  Building Vocabulary from Word Roots 
© Teacher Created Materials

32

Unit I Review

Charting Words
Directions: Work with a partner to complete the chart with as many  

words as you can.

-tion, -ion
-al

-or, -er
 ab-

 dis-

 addit-

 attract-

Latin Directional Prefixes
Part D: 
Extend and Explore

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 

Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 

ISBN 978-1-4938-8922-8
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Figure 2.3 Word Study Strategies and Techniques in Chapter 2
Strategy

Corresponding Techniques in This Chapter

Rhyming
Musical Rhyme (page 39)Rappin’ Rhymes (page 40)

Rhyming Jar (page 42)Draw a Rhyme (page 43)

Isolating and Identifying Sounds
Mirror/Mirror (page 47)Alliteration Activation Creation 

(page 48)
Hot Seat (page 50)Think Sounds Abound (page 52)

Blending and Segmenting Sounds
Chime With Rimes (page 57)Body Blending (page 58) Egg-Cited About Sounds (page 60)

Silly Sound Segmenting (page 61)

Synthesizing Sounds Stir It Up (page 65)Stretch It (page 66) Bingo/Bongo (page 68)Syllable Juncture Structure (page 69)

Analyzing Sounds Roll-Read-Record (3Rs) (page 74)DISSECT (page 76) Word Ladders (page 77)Rappin' with Roots (page 79)

Embedding
Blinders (page 82)Predict/Preview/Polish/Produce 

(4 Ps) (page 83)
Word Detectives  (page 84)Clued on Clues (page 86)

Spelling
Interactive Word Walls (page 92)Working With Words (WWW) (page 93)

Brain Tricks (page 95)Look/Say/Cover/Write/Check 
(page 96)

Recognizing
Letter Recognition (page 100)High-Frequency Words (page 101)

Irregular and Sight Words (page 102)

Word Study Strategy: Rhyming 
Rhyming provides students with an opportunity to begin developing an awareness of 

sounds, and it is one of the early phases of phonological awareness. Rhyming allows for 

students to explore the rhythm of language and even enhances students’ ability to express 

with some animation in their voice instead of just saying a statement in a monotone voice. 

Readers need many opportunities to hear and identify rhymes (end parts that sound alike but 

do not necessarily look alike) and to repeat the ending sounds by producing words with similar 

sound groups, which increases students’ ability to grasp phonemic awareness strategies more 

effectively (Papadopoulos, Kendeou, and Spanoudis 2012; Reynolds, Callihan and Browning 

2003; Runge and Watkins 2006). Providing students with opportunities to explore the 

similarities and differences in the sounds of words helps them to have an insight that language 

has not only meaning and message but also physical form (Adams 1990; 2011). 
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Phonological Awareness and Phonics

Blending and Segmenting Sounds with Silly 
Segmenting Technique

Analyzing Sounds with Roll Read Record Technique
Word study is the art of examining closely how words are designed phonemically (sounds), 

phonetically (alphabetic principle), morphologically (structure of words), and orthographically 

(spelling). This inquiry process of working words is foundational for the literacy strand of 

reading. According to the reading strand within the Common Core State Standards for 

English Language Arts, the reading foundational skills consist of print concepts, phonological 

awareness, phonics and word recognition, and fluency (CCSS 2010). Word-Study areas should 

be taught with a cross-curricular approach and in conjunction with all literacy strands (i.e., 

reading, writing, language, listening and speaking) in an authentic, yet systematic approach. 

In this chapter, we will focus on phonological awareness and phonics to include within these 

areas an emphasis on structural analysis and spelling. The Word Power chapter (Chapter 3) 

focuses on vocabulary and will go into more depth within the study of morphology (i.e., roots, 

affixes, inflectional endings).

Chapter 2Word Study 
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Every color had a different effect for Kandinsky.  Each held 
a unique message.  He even believed that colors had distinct 
sounds.  He thought of yellow as a trumpet.  The color blue 
was a pipe organ.  This influence of music is clearly seen in 
Kandinsky’s works.  His Composition VIII seems to contain a Composition VIII seems to contain a Composition VIII
symphony.  Each of its brushstrokes sings like a note of music. 

Kandinsky taught design and painting classes at an art school 
in Germany.  Teaching helped him develop new ideas for future 
artwork.  He also wrote two books during this time.  His books 
explained the use of geometric shapes in his art.  They are still 
popular today.

  

Composition VIII by Wassily Kandinsky

Kandinsky looked up to the impressionists.  He respected 
the cubists.  He was a great lover of art and art history.  But, 
he also longed to do something different.  He wanted to 
make art without a subject.  He wanted his colors, lines, 
and shapes to speak for themselves.  In this way, colors and 
shapes would become his language.  They would express his 
feelings and emotions.

Kandinsky often included triangles in his 
paintings.  The triangles have acute, 
obtuse, and right angles.  The triangles 
can also be classified as equilateral, 
isosceles, or scalene based on the 
lengths of their sides.

1. Look at the triangles in 
Kandinsky’s painting.  Determine 
whether each angle is acute, 
obtuse, or right.

2. How do you know whether a 
triangle is equilateral, isosceles, 
or scalene?

Triangles in a Curve 
by Wassily Kandinsky

12 13
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Unit II Lesson 6
Latin Bases mit, miss = “send” 

Part C: 
Read and Reason

Unit II Lesson 6

Latin Bases mit, miss = “send” 

Part D: 
Extend and Explore  

Read the Dialogue 

Juan: “Did you watch that new TV show last night?  It depicted a secret mission  

and a submarine’s ability to launch missiles.”Steve: “No, I had no idea a new show was on.  Is it a drama?  A documentary?”

 
Juan: “It has a kind of missionary zeal as a drama about the ship’s captain and his 

quest to rescue some prisoners of war.”

Questions:

 1. What did the new TV show depict? 
  _________________________________________________________________ 

 
 2. What is a mission?  How do you know? 
  _________________________________________________________________

  _________________________________________________________________

 3. What sort of “missionary zeal” does Juan describe as a focal point for the show?

  _________________________________________________________________

  _________________________________________________________________

Word Chart
Directions: Work with a partner.  Use the prefixes to make as many words as  

possible and put them on the chart.e-          sub-          per-          dis-          ad-          com-

Now make three sentences with these words.  See if you can put more 

than one word in a sentence.  Make sure that your sentences make sense.

 1.  ____________________________________________________

   ____________________________________________________

 2. _____________________________________________________

   ____________________________________________________

 3. _____________________________________________________

   ____________________________________________________

mit

mission

Directions: Read the dialogue below.  Answer the questions. 
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Unit II Lesson 6
Latin Bases mit, miss = “send” 

Part C: 
Read and Reason

Unit II Lesson 6

Latin Bases mit, miss = “send” 

Part D: 
Extend and Explore  

Read the Dialogue 

Juan: “Did you watch that new TV show last night?  It depicted a secret mission  

and a submarine’s ability to launch missiles.”Steve: “No, I had no idea a new show was on.  Is it a drama?  A documentary?”

 
Juan: “It has a kind of missionary zeal as a drama about the ship’s captain and his 

quest to rescue some prisoners of war.”

Questions:

 1. What did the new TV show depict? 
  _________________________________________________________________ 

 
 2. What is a mission?  How do you know? 
  _________________________________________________________________

  _________________________________________________________________

 3. What sort of “missionary zeal” does Juan describe as a focal point for the show?

  _________________________________________________________________

  _________________________________________________________________

Word Chart
Directions: Work with a partner.  Use the prefixes to make as many words as  

possible and put them on the chart.e-          sub-          per-          dis-          ad-          com-

Now make three sentences with these words.  See if you can put more 

than one word in a sentence.  Make sure that your sentences make sense.

 1.  ____________________________________________________

   ____________________________________________________

 2. _____________________________________________________

   ____________________________________________________

 3. _____________________________________________________

   ____________________________________________________

mit

mission

Directions: Read the dialogue below.  Answer the questions. 

Models explicit instruction for each stage of the writing process 
to guide students toward effective, independent writing!

20 titles at multiple reading levels and varying levels of complexity provided  
in print, eBook, and audio formats.

Study great works of literature through 
effective, research-based strategies!

Printed resources are available in digital 
formats.

Easy-to-follow how-to guide helps inform 
instruction. 

Rigorous vocabulary instruction empowers students to learn 
words and strategies to help them decipher new words and 
their meanings. 

Enhance instruction with classroom-tested 
techniques for word study, vocabulary, 
fluency, and comprehension. 

ISBN 978-1-4938-8923-5

B u n d l e  I n c l u d e s :

Grade 6
CORE BUNDLE for

Comprehensive

Literacy



C
O

R
E
 C

U
R

R
IC

U
LU

M

11www.tcmpub.com/arkansas | 800-858-7339

Grades K–5
This K–5 Bookroom Collection provides everything schools need to effectively build a large library of fiction and 
nonfiction readers to support guided reading and differentiated small-group instruction.

Guided Reading

i16720

F
Guided Reading

i16725

K
Guided Reading

i16726

L
Guided Reading

i16718

D
Guided Reading

i16715

A

1,860 
Books!Guided

Reading
Phonics/

Word Study

27597—Oral Reading Record Assessment Guide 
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ve

l M Name  _______________________________ Date  ___________  Assessor  _______________________Your Guide to Superheroes
Total Word Count

Codes
125 E = errors SC = self-corrections M = meaning S = structure V = visual

 

Word 
Count Text

E SC Cues Used
E SC

9

16

20

30

39

48

54

62

69

76

86

96

103

111

119

125

Are you tired of carrying heavy books? Do you 
need help with homework? Or pesky younger
brothers? Hire a superhero!

From head to toe, our team is the best! There’s 
no problem these heroes can’t fix. So take a
look at all their tricks and make your pick.
Call 888-555-HERO to book yours today!
Never be weighed down by your backpack again. 
Strong shoulders means Dr. Bear can carry 
just about anything. Trains? Planes? Cars? You 
name it! She will even carry pets that are too 
tired to walk. Dr. Bear once carried a pet rhino 
home from school. The rhino was exhausted 
after Show and Tell. Of course, everyone has 
their limits. Dr. Bear would rather forget about 
dropping the rhino in the pool!

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

 
Error 
Rate: Self-Correction 

Rate: Accuracy 
Percentage: Time:

Comprehension assessments help 
gauge student learning and 
provide practice with 
standardized-test formats.

Oral reading records are 
included for each title with 
detailed instructions for 
teachers.

27598—Comprehension Assessment Guide 
© Teacher Created Materials
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Name  ________________________________  Date ____________

Your Guide to Superheroes

Directions: Read each question carefully. Choose the best 

answer. Fill in the bubble for the answer you have chosen. 

 1 This story is mostly about 

___________.

	 A	 the history of 

superheroes

	 B	 how to be a superhero

	 C	 a group of strange 

superheroes

	 D	 where to go to find 

superheroes

 2 People would most likely 

___________ these superheroes.

	 A	 laugh at

	 B	 be afraid of

	 C	 dislike

	 D	 be angry with

 3 Talia can’t find her keys. 

Which superhero might she 

ask for help?

	 A	 Ms. Vera Alert

	 B	 Duke Digit

	 C	 Sam Snell

	 D	 Super Ray

 4 Mr. Puff would probably win 

___________.

	 A	 a weightlifting contest

	 B	 an underwater swimming 

race

	 C	 an art competition

	 D	 a memory game

 5 Which job would be good for 

Dr. Bear?

	 A	 actor

	 B	 bus driver

	 C	 teacher

	 D	 mover

 6 If you wanted to learn how 

to be a superhero, who 

would you call?

	 A	 Sir Smart

	 B	 Ms. Vera Alert

	 C	 Dr. Hart Beat

	 D	 Duke Digit

Each Bookroom includes:
◗◗ Books—6 copies of each reader with 

books in a handy pouch
◗◗ Lesson Plans
◗◗ Management Guide
◗◗ Assessment Guides
◗◗ Management System
◗◗ Professional Development Mini-Library
◗◗ Explor-eBook Digital Library— 

a one-year subscription including an 
engaging Interactiv-eBook for each title

Bookroom Collection Grades K–5
Title ISBN
Grades K–5 978-1-4938-3985-8

Also Available
Grades K–2 978-1-4938-3983-4
Grades 3–5 978-1-4938-3984-1

Standards-based lesson plans include 
vocabulary and language support, text-
dependent questions, and writing activities.

i15498—Your Guide to Superheroes Lesson Plan © Teacher Created Materials

Le
ve

l M Your Guide to Superheroes
Summary: These 
superheroes can fix any 
problem. Each has a 
special power such as 
super strength, huge 
lungs, and a powerful 
nose. No task is too big 
for these heroes!

Genre: Literature 
Comprehension Focus: 
Summarizing
Text Structure: Problem-
Solution 
Themes: superheroes, 
problem solving, fantasy
Guided Reading Level: M 
Lexile® Level: 670L 
Word Count: 691

Into the Text
Introduction
 • Show students the book’s cover. Read the title aloud. Ask them to explain whether they 

think the book is a piece of literature or an informational text. 

 • Have them describe what they see on the cover, including in the background.

Word Study 
Students will review and practice syllabication. 
Write the word expert on the board. Say, “Words sometimes have more than one 
syllable. Often, we can break a word by splitting it at the consonants. The word expert 
has two syllables. We can separate the word into its two parts by breaking it between the 
consonants x and p.” Have students practice with fantastic (fan/tas/tic), exhausted (ex/
haus/ted), and trombone (trom/bone). 

Vocabulary
Read the character names that are used as chapter titles in the table of contents. Discuss 
the words and word parts used in the names, and what might be special about each 
character. Ask, “What do you think would be special about a character named Sir Smart?” 
Write Audi Tory on the board. Say, “This name is actually made by splitting the word 
auditory, which has to do with hearing. What might be special about this character?”

Guided Reading

i16730

P
Guided Reading

i16731

Q
Guided Reading

i16729

O
Guided Reading

i16727

M

My name is Rosa.  I 
live in Bolivia.  My family 
keeps goats, and I take 
care of them.

Bolivia

My home is very pretty. 
It is near tall, tall mountains.

8 9
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Targeted Phonics

Targeted Phonics provides lesson plans, instructional strategies, and 
activities for decoding text, word study, and spelling. 
See page 13 for details.

Exploring Reading 

Exploring Reading is a year-long program that supports a range of 
reading levels to guide students to become strong readers. 
See pages 14–15 for details.

Focused Reading Intervention

Focused Reading Intervention helps students apply comprehension and 
reading strategies across a wide  
range of literature and informational texts. 
See pages 16–17 for details.

Write TIME For Kids® 

Write TIME For Kids® guides students through the writing  
process in a sequential, practical way. 
See pages 18–19 for details.

Grades K–8
Bridge the gap between struggling and proficient students with standards-based programs  
that fit into a variety of instructional settings:

➤➤ Phonics to assist with introducing decodable texts
➤➤ Full school year reading intervention model
➤➤ Focused intervention for reading
➤➤ Guided writing instruction

Shared
Reading

Intervention/Supplemental

Phonics/
Word Study

Shared
Reading

Read Aloud/
Modeled
Reading

Writing
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Targeted Phonics

Title ISBN
My First Consonants and Vowels 978-1-4333-4631-6
More Consonants, Blends, 
and Digraphs

978-1-4333-4656-9

Short Vowel Rimes 978-1-4333-4606-4
Short Vowel Storybooks 978-1-4333-4146-5
Long Vowel Storybooks 978-1-4333-4124-3

Each kit includes:
◗◗ Books—6 copies of each title with 

decodable text in print and digital 
formats

◗◗ Student Guided Practice Book  
(Single copy included in each kit; additional  
copies can be ordered.) 

◗◗ Teacher’s Guide
◗◗ Assessment Guide 
◗◗ Digital resources including 

audio, assessment tools, 
reproducibles, and 
Interactiv‑eBooks

◗◗ Home-School Connections including 
extension activities for teachers and 
students to build on skills covered in each 
lesson

Targeted Phonics
Grades Pre·K–2
Engage your students and provide 
opportunities for teaching early reading 
skills that can facilitate a basic 
understanding of the core principles of 
phonics and literacy for young children.
This program:
◗◗ Sequentially introduces the sound-symbol 

relationships of the alphabet to follow 
best practices of phonics instruction.

◗◗ Scaffolds text complexity to support 
comprehension development.

◗◗ Uses engaging real-world contexts to 
interest today’s students.

Interactiv-eBook 
available for  
every title!

Lesson Plans are designed to be used for guided reading 
and include differentiated instruction and multimodal 
activities for centers.

Is Kip as big as a pit? Is Kip as little as a 

mitt?

No!
No!

11

10

#14174—Short Vowel Storybooks © Teacher Created Materials46

Book 1 How Big is Kip?How Big Is Kip?

Learning Objectives
• Students will identify the short i vowel sound in CVC 

words and will identify rhyming words.
• Students will use prediction and recall details of the 

story.
• Students will identify question marks and create 

questions.
• Language objective: Students will use appropriate 

learning strategies to construct and apply academic 
knowledge.

Materials
• Before Reading: one large sticky note
• Art Activity: a roll of brown or white butcher 

paper; scissors; markers, crayons, or paint and 
paintbrushes

• Student Guided Practice Book: pages 22–25

Book Summary
Kip likes to think he is getting big.  When he compares 
himself to things he sees around him, he is either much 
bigger or much smaller.  Finally, Kip discovers just how 
big he truly is.  

Decodable Words
as 

big 

bin 

dill 

hill 

kid 

king 

Kip 

mitt 

pig 

pin 

pit 

rig 

ring  a 

how 

is

little

no 

or 

yes 

Sight Words

© Teacher Created Materials 
#14174—Short Vowel Storybooks

Reading the Book

47

Short i Stories  •  Book 1  •  H
ow

 Big Is Kip?

Vocabulary
Determine students’ familiarity with the word rig, which in this usage means the rig of a big truck.  Also, confirm familiarity with the word dill, as in dill pickle.  Offer support as needed.

Before Reading the Book 1. Cover the title of the book with a sticky note.  Have students guess what the story is about, based on the picture of Kip.  Then show them the title. 2. Ask students if they have a place at home where they are measured regularly.  Discuss how people’s heights vary greatly, emphasizing the need to stay healthy no matter what one’s height is.  

First Reading
 1. Have students make predictions about the  content of the book, such as Kip wants to know how big he is.   2. Discuss the purpose of the question mark in the title.  

 3. Point out the speech bubble on page 4 and have the students join you in saying “No!” as you read the  story aloud.
 4. Stop after reading page 13.  Ask students if they can guess what happens on the last page.  Accept any reasonable responses before reading the page aloud.

Second Reading  1. Read aloud the first part of each sentence on pages 4–13: Is Kip as…? 2. Using the picture cues, have students read the rest of each sentence.
Third Reading
 1. Divide students into two groups. 2. Read page 3 aloud to students. 3. One group reads aloud all the  sentences that start with Is Kip as big…? 4. The other group reads aloud the sentences that start with Is Kip as little…?

 5. Everyone reads page 14 together. 6. Reverse roles for an optional  fourth reading.  

Independent ReadingSend the books home with the students so they have the opportunity to practice reading the books independently.  Encourage them to read the books aloud to family members.  Family members can participate by using the questions and activities provided on page 16 of each book.

Discussion Questions
• What are all the big things in the story?  (A rig, a hill, a bin, a pit, a king.)  
• What are all the little things in the story?  (A pig, a dill, a pin, a mitt, a ring.)
• Can you think of other things with the short i sound that are big or little?  

(Possible responses might be bib, fig, fin, gill, hip, inn, kiss, kit, lid, lip, rib, sis, tick, 

tin, wig, wing.)  
• What do you want to be as big as? 

Intervention/Supplemental

“Targeted Phonics does what basal programs 
seem never able to do — put a little joy and 
even a hint of a story into decodables. 
Dr. Seuss would be proud of you.”
	 —�P. David Pearson, Professor 

University of California, Berkeley

Phonics/
Word Study
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illustration by kathi ember

The hare was not happy. He was faster than the tortoise. Anyone could see that! So what if that shell-backed slowpoke had beat him in one race.“A rematch!” he thought. “Brilliant! 
That’ll teach him.”He called the tortoise. “I want a rematch,” he said.

“Well, I beat you fair and square,” said the tortoise calmly. “But I’ve got nothing to do tomorrow afternoon. Same racecourse? Say, 3 o’clock?”The hare was sure he would win. But, just in case, he decided to make some special arrangements. He knew the tortoise went to the pond after lunch every day. So at half past 12 on the day of the race, he darted over to the tortoise’s house. Inside, he spotted the tortoise’s sneakers. He pulled from his backpack a jar of honey and coated 
the bottom of 

the tortoise’s 
shoes. 

Then he found the tortoise’s water bottle. The 
hare dumped the water onto a plant on the 
windowsill. He filled the bottle with warm milk—
perfect for making the tortoise nice and drowsy. 
Finally, he found the tortoise’s sunglasses. He 
covered them with butter. The lenses would be 
too smeared to see through.Later, the two animals met at the starting line. 

News of the rematch had quickly spread, and it 
seemed as though the whole town was lining the 
course. The elephant trumpeted a starting blast 
on her trunk, and they were off.The hare sped into the lead right away. He 

chuckled as he crossed the finish line.A long while later, the tortoise finally finished 
the race. “I won, fair and square!” the hare cried.

“I’m not too sure it was fair and square,” the 
tortoise replied. 

“You see,” the tortoise told the gathering 
crowd, “I noticed some things this afternoon. 
Moving slowly, you see more. I noticed a little 
cluster of ants gobbling a dab of honey on my 
floor.” He held up a sticky shoe. “I noticed that the flowers on my windowsill 

seemed to have perked up, like someone had just 
watered them.” He turned over his water bottle, 
and milk trickled out.“And I noticed, at the start, a little bit of butter 

on the hare’s legs.” He pulled off his sunglasses, 
streaked with butter. The whole crowd gasped.

The elephant turned to the hare. “It’s clear to us all that you cheated,” he proclaimed. “Your win was NOT fair. Your win was NOT square. The tortoise remains the racing champion!” Everyone but the hare cheered.  —By Heather Price-Wright
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New!

You played every game this soccer season. You’re 
not the best player on the team. But most days 
you tried hard. Do you deserve a trophy?

If the decision is up to Carol Dweck, 
the answer would likely be no. She teaches 
psychology at Stanford University, in California. 
She says a player doesn’t have to be the best to get 
an award. But those who do get an award should 
have to work for it. 

“The trophy has to stand for something,” 
Dweck told TFK. “If we give a trophy to everyone, 
then the award has no value.” Dweck says kids 
should get trophies for specific reasons. Not only 
the best players should be rewarded. It could be 
the most improved player, or the player with the 
most team spirit. She says that teaches kids that 
adults value hard work and trying our best.

On the Other Hand …
Others see no harm in giving awards to all 
players. “I think we should encourage kids’ 
participation in sports,” says Kenneth Barish. 
He teaches psychology at Weill Cornell Medical 
College, in New York City. 

Barish disapproves of celebrating only the 
best players. He says it sends the message that 
winning is everything. “Winning is only part 
of the equation,” Barish told TFK. “Playing 
sports also teaches kids about teamwork and 
the importance of exercise.”

Kids will learn about competition as they 
get older, Barish says. For now, he thinks it’s 
fine to let all players feel like winners. That 
means trophies for everyone. 
 —By Brenda Iasevoli

Experts share their opinions about 
how trophies should be awarded.
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illustration by kathi ember

The hare was not happy. He was 
faster than the tortoise. Anyone could 

see that! So what if that shell-backed 
slowpoke had beat him in one race.

“A rematch!” he thought. “Brilliant! 
That’ll teach him.”

He called the tortoise. “I want a 
rematch,” he said.

“Well, I beat you fair and square,” 
said the tortoise calmly. “But I’ve got 
nothing to do tomorrow afternoon. 
Same racecourse? Say, 3 o’clock?”

The hare was sure he would win. 
But, just in case, he decided to make 

some special arrangements. 
He knew the tortoise went to 

the pond after lunch every day. 
So at half past 12 on the day of 
the race, he darted over to 
the tortoise’s house. Inside, 
he spotted the tortoise’s 
sneakers. He pulled from 

his backpack a jar of 
honey and coated 

the bottom of 
the tortoise’s 

shoes. 

Then he found the tortoise’s water bottle. The 
hare dumped the water onto a plant on the 
windowsill. He filled the bottle with warm milk—
perfect for making the tortoise nice and drowsy. 
Finally, he found the tortoise’s sunglasses. He 
covered them with butter. The lenses would be 
too smeared to see through.

Later, the two animals met at the starting line. 
News of the rematch had quickly spread, and it 
seemed as though the whole town was lining the 
course. The elephant trumpeted a starting blast 
on her trunk, and they were off.

The hare sped into the lead right away. He 
chuckled as he crossed the finish line.

A long while later, the tortoise finally finished 
the race. “I won, fair and square!” the hare cried.

“I’m not too sure it was fair and square,” the 
tortoise replied. 

“You see,” the tortoise told the gathering 
crowd, “I noticed some things this afternoon. 
Moving slowly, you see more. I noticed a little 
cluster of ants gobbling a dab of honey on my 
floor.” He held up a sticky shoe. 

“I noticed that the flowers on my windowsill 
seemed to have perked up, like someone had just 
watered them.” He turned over his water bottle, 
and milk trickled out.

“And I noticed, at the start, a little bit of butter 
on the hare’s legs.” He pulled off his sunglasses, 
streaked with butter. The whole crowd gasped.

The elephant turned to the hare. “It’s clear to 
us all that you cheated,” he proclaimed. 

“Your win was NOT fair. Your win 
was NOT square. The tortoise 

remains the racing champion!” 
Everyone but the hare cheered. 
 —By Heather Price-Wright
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On December 14, 
1911, Norwegian 
explorer Roald 
Amundsen became 
the first man to reach 
the South Pole.

A pole marks a symbolic 
South Pole, or Earth’s 
southernmost point.

In 1911, explorer Roald 
Amundsen led the first 
successful journey to the 
South Pole.

In 1911, Norwegian 
explorer Roald Amundsen 

and four companions became the first people to 
reach the South Pole. They raised their country’s 
flag in victory. They had much to celebrate. 

In the early 1900s, there was a race to see who 
could get to the South Pole first. Amundsen won. 
He beat British explorer Robert Falcon Scott by 
five weeks. A reporter at the New York Times wrote, 
“The whole world has now been discovered.”

A Competitive Spirit
Amundsen was deeply competitive. In 1903, 
he became the first to travel by ship through the 
Northwest Passage. The Northwest Passage is a 
sea route through the icy Arctic Ocean. 

In 1909, American explorer Robert E. Peary 
became the first person to reach the North Pole. 
Amundsen decided that he would attempt 
to go to the South Pole. He wrote, “There was 
nothing left but for me to try to solve the last great 
problem—the South Pole.” 

A Well-Planned Journey
On October 19, 1911, Amundsen and his team 
set out from their base in Antarctica. Careful 
planning helped them achieve their goal. 
Amundsen made an earlier trip. He dropped 
off food and equipment along the first part of 
his route. He used sled dogs to carry supplies. 
He and his team reached the South Pole on 
December 14.

Scott eventually reached the South Pole too. 
But he died on the return trip. The two explorers’ 
names are on the South Pole research station. It is 
called the Amundsen-Scott Station.

In 2011, scientists and leaders gathered to 
mark the 100-year anniversary of Amundsen’s 
expedition. Norway’s prime minister, Jens 
Stoltenberg, gave a speech. He said that Antarctica’s 
ice was melting because of climate change. He 
said people should do 
more to protect the Earth. 

Amundsen and Scott 
“went to extraordinary 
[efforts] to accomplish 
their goals,” he said. “We 
must be prepared to do 
the same.” 
 —By Kelli Plasket
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Variety of High-Interest Texts

0

10

20

30

40

18

35

Posttest

Pretest

N
u

m
b

er
 o

f 
St

u
d

en
ts

Number of Students Who Scored “Passing”
Grades on Exploring Reading Unit 7

Unit 7 Test Group

Intervention/Supplemental

Each kit includes:
◗◗ �Nonfiction Leveled Readers— 

8 titles, 6 copies each, 12–48 
pages per book in print and 
digital formats. 

◗◗ �24 Text Cards—6 copies each  
in print and digital formats

◗◗ �Literature selections—2 titles,  
6 copies each, plus 1 Literature 
Guide per title

◗◗ �Digital Resources including 
Interactiv-eBooks and 
interactive Text Cards that 
support whole-group and 
independent work

◗◗ �Best Practices Guide with 
professional development 
support from industry experts

◗◗ �Full-Color Student Guided 
Practice Books—6 copies each 
featuring consumable texts, 
vocabulary practice, and 
writing prompts

◗◗ �Teacher’s Guide including 
pacing options, lesson plans, 
and differentiation options

◗◗ �Assessment Guide with a 
diagnostic test, summative test, 
and pre-/post- unit tests

◗◗ �8 Comprehension Strategy 
Posters

Exploring Reading
Grades K–6
Guide all students to become strong, independent, excited readers!
Exploring Reading is a strategic year-long intervention program that 
supports a range of reading experiences and helps students:
◗◗ Master essential reading strategies.
◗◗ �Integrate strategies to successfully comprehend complex fiction  

and nonfiction text.
◗◗ Apply strategies across a wide range of text types and lengths.
◗◗ Make abstract connections across content areas and genres.

Text Cards feature content from TIME For Kids® and provide short, rich passages 
across content areas and genres with high-interest topics.

Research pilot study of Exploring 
Reading available online at  
www.tcmpub.com/research.

Nonfiction leveled readers 
with content from TIME For 
Kids® provide exciting,  
multi-page texts to introduce 
the big idea and the 
comprehension strategy.

Literature guides and 
accompanying books allow 
students to build stamina and 
to read more complex 
literature.

Shared
Reading
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Evidence is valid. If the South Pole is the LAST great problem, it must be a big deal. He wants to win!

Evidence is strong Amundsen took many steps to reach the South Pole.

Amundsen's win= Norway's win!

U
se Evid

en
ce

TEXT 
CARD

Evaluate Evid
ence

7C

Is the evidence about Amundsen’s personality strong? Jot a note. 

B

A

In the third paragraph, circle a fact about Amundsen’s personality. Underline evidence that supports this statement.

A

Jot the note, “Amundsen’s win = Norway’s win!” Underline evidence to support this idea. 

D

B

C

fact
evidence

Circle a fact in the second column, and underline the evidence that supports the fact. Is the evidence strong? Jot a note.

C
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The Fight to Vote

How Words Work 

Plural nouns are nouns that show more than one person, place, or 

thing. Plural nouns can be regular and irregular.

Examples:

Regular plural nouns are formed 

by adding s or es to the end of the 

word.

 • cat è cats

 • school è schools

 • box è boxes

Irregular plural nouns don't 

follow the rule. They are different 

from the singular form.

 • ox è oxen

 • child è children

 • tooth è teeth

Directions: Draw a line to match the singular and plural nouns. Then circle 

regular or irregular.

 1. right 
men regular irregular

 2. man 
marches regular irregular

 3. law 
women regular irregular

 4. march 
rights regular irregular

 5. woman 
laws regular irregular

Directions: Choose one of the plural nouns from above.  Use it in a sentence.    

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

Quick Check

Directions: Choose the best answer for each question. You may use the text 

to help you.

 1. Which of these best states the main idea of the text?

 A Elizabeth Cady Stanton and Susan B. Anthony were important women.

 B The American government used to discriminate against women.

 C The suffragists worked hard for the right to vote.

 D Women can do anything they set out to do.

 2. After the Nineteenth Amendment was ratified, it .

 A became a law

 B went back to Congress

 C was put up for debate

 D went to the President

 3. The word suffrage means .

 A a person who suffers

 B the right to vote

 C a group of women fighting for a cause

 D the right to work at an election

 4. Susan B. Anthony helped the women’s rights movement by .

 A forming a women’s rights group

 B trying to vote in a presidential election and getting arrested

 C working with Elizabeth Cady Stanton

 D all the above

 5. What details from the text could be used to prove that women worked 

hard in order to win the right to vote? Provide at least two examples.

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

© Teacher Created Materials 
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Day 1: First Read 

C Look Before You Leap
Explain that you will read this text card to 
answer the Essential Question: How might 

your identity change as you grow?

Graphics Walk 

 1. Engage students in the Silent
Conversation protocol. Before the lesson,
write each of the following questions on its
own sheet of paper.
› What can you tell about this person based

on his pose, clothing, and what he is
holding?

› What do you think this text might have to
do with cheese?

› What does the title tell you about the topic
of this folktale? How does the title relate to
the pictures on the card?

 2. Give each student one of the prepared
papers. Instruct students to silently review
the information and look for answers in the
text. Invite each student to find a space on
the paper to write or draw a response. Then,
have students rotate papers and complete
the procedure. Continue until each paper
has returned to its original student.

Cultural Responsiveness: 
By using the Silent Conversation 
protocol, you are validating 
cooperative behaviors while students 
develop non-verbal communication 
skills and build stamina relevant to 
the culture of the classroom. 

Introduce Key Words  
Have students turn to the key words list. Read 
each word and definition aloud. Let students 
know that they will add to the definitions after 
reading the words in context. 

awaken (v.)—to wake up; The boy was 

awakened by loud music.

curdle (v.)—to separate into curds or 
lumps; Curdling milk is the first step of the 

cheese-making process.

generation (n.)—a group of people born 
and living during the same time; These 

traditions have been passed down from one 

generation to the next.

herdsman (n.)—a person who watches over 
a herd of cows or sheep; The herdsman 

stood on the hillside, watching over the 

sheep.

Identify the Genre
A folktale is a story passed down through 
generations. Folktales often explain how 
something came to be They can also teach 
a lesson. This folktale is about the origin of 
the song that Swiss herdsmen used to call 
their cattle home. The giants in this story use 
an instrument called an alphorn. Shepherds 
in Switzerland have used the alphorn since 
the 1700s. While it was mostly used to 
communicate with people in the valleys and 
shepherds from other mountain communities, 
art from this time period suggests that the 
alphorn was used to call cows in from the 
pastures as well. 

A Joyful Melody
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Cultural Responsiveness: 
By using the Silent Conversation 
protocol, you are validating 
cooperative behaviors while students 
develop non-verbal communication 
skills and build stamina relevant to 
the culture of the classroom. 
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do with cheese?

› What does the title tell you about the topic
of this folktale? How does the title relate to
the pictures on the card?

 2. Give each student one of the prepared
papers. Instruct students to silently review
the information and look for answers in the
text. Invite each student to find a space on
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traditions have been passed down from one 
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herdsman (n.)—a person who watches over 
a herd of cows or sheep; The herdsman 

stood on the hillside, watching over the 
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Identify the Genre
A folktale is a story passed down through 
generations. Folktales often explain how 
something came to be They can also teach 
a lesson. This folktale is about the origin of 
the song that Swiss herdsmen used to call 
their cattle home. The giants in this story use 
an instrument called an alphorn. Shepherds 
in Switzerland have used the alphorn since 
the 1700s. While it was mostly used to 
communicate with people in the valleys and 
shepherds from other mountain communities, 
art from this time period suggests that the 
alphorn was used to call cows in from the 
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Cultural Responsiveness: 
By using the Silent Conversation 
protocol, you are validating 
cooperative behaviors while students 
develop non-verbal communication 
skills and build stamina relevant to 
the culture of the classroom. 
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Components of Effective Reading Intervention
Multiple Reads

Marilyn Jager Adams (2009) writes, “To grow, our students must read lots, and more 

specifically they must read lots of ‘complex’ texts—texts that offer them new language, new 

knowledge, and new modes of thought” (182). Students must reread the same texts to focus on 

the different components that make it complex. Fisher and Frey’s (2009, 2012) body of research 

discusses the fact that to comprehend complex texts, students must read the same text multiple 

times with multiple purposes. Their research, along with fellow collaborators, Shanahan, Lapp, 

and Ross (2009, 2012) suggests that those purposes include reading for meaning, structure, 

language, and knowledge. Within these four purposes, teachers scaffold each of the multiple 

readings through questioning, collaboration, discussion, and writing. When discussing meaning, 

teachers must assess what the theme or main idea of the text is, if there are multiple meanings 

of words or concepts within the reading, and if the overall text will be understandable to the 

reader. This is also the time where author’s purpose is included in discussions.
The complexity of structure depends on the genre, organization, and features of the text. 

This could be formatting issues such as word placement on the page, graphics and captions, 

dialogue, or bulleted and bolded information. Vocabulary and language used in texts 

sometimes requires rereading to understand. The analysis of speech patterns, dialect, sentence 

structure, syntax, the use of figurative language, and academic vocabulary sometimes confuses 

the reader and must be addressed before another read is attempted. Comprehension research 

for teachers by Keene and Zimmerman (1997) and Harvey and Goudvis (2000) also addresses 

the fourth purpose of multiple reads: building schema and background knowledge for 

understanding. It is critical that if a reader does not have the cultural knowledge or background 

experiences for the text being read, they may need multiple reads. When rereading texts and 

using close reading strategies, students come to a deeper understanding of the meaning of what 

they have read whether through individual persistence or scaffolding done by a peer or teacher.Theory into Practice
The brevity of the TIME for Kids text cards provides students the 
opportunity to read the same text multiple times. Repeated routines 
guided students to read the TIME for Kids text cards for the following 
purposes: 
(Levels K-2)

 • First Read: Apply the comprehension strategy to make meaning.
 • Second Read: Read aloud to build fluency and notice text structure.
 • Third Read: Remember important details and prepare for discussion.

(Levels 3-8)
 • First Read: Apply the comprehension strategy to make meaning.
 • Second Read: Annotate the text to focus on language, author’s craft, 

and deeper meanings. • Third Read: Analyze text structure and prepare for discussion.
27098—Exploring Reading: Best Practices Guide —Level 3  
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CARD

Name _____________________________  Date ____________
4AThe Boy Who Cried Wolf: What Happened NextTotal Word Count

CodesE = errors SC = self-corrections M = meaning S = structure V = visual
Word 

Count Text
E SC Cues Used

E SCThe Boy Who Cried Wolf: What Happened Next
I know you are all upset that the wolf chased 
away your sheep.  I want to tell you that I’m sorry 
such an unfortunate incident happened under 
my watch.  But you didn’t come to help me.
It’s been an hour, and I haven’t heard back from 
any of you.  Look, I apologize for letting this 
happen.  It’s my fault. I admit it. Okay?
Here’s the thing.  I know I cried “wolf” when 
there was no wolf twice, and maybe that’s why 
you didn’t come the third time.  That first time, I 
wanted to make sure everyone would hear me 
in the event of an emergency.  I cried “wolf” as 
a test.  It was a crying-wolf practice drill.  The 
second time, I actually thought there might have 
been a wolf behind the bushes.  I guess I should 
have checked before crying out about it again.

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     V

M     S     V M     S     VError 
Rate: Self-Correction 

Rate: Accuracy 
Percentage: Time:
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Name _____________________________  Date ____________
1

UNIT

Digestion in Depth (cont.) 
 1. Food moves through the small intestine WOL it moves through the large intestine.
 A more slowly than B at the same time as C more quickly than D while

 2. What is something that does not help speed up digestion? A eating quickly
 B exercise
 C drinking water D eating slowly

 3. Imagine you do not understand the information in the second paragraph.  What is the best way to ask for help?
 A Say, “I tried really hard to understand this paragraph, but I still don’t get it.  Can you help me, please?” B Say, “This paragraph is too hard for me.  Can I skip it and go on to the next paragraph?”

 C Say, “The second paragraph says that the nutrients in food determine how hard or easy it is to digest.  I don’t understand the meaning of nutrients and how they aff ect digestion.  Can you explain that to me?”
 D Say, “Can you explain how food goes through our bodies to me?”

 4. The function of the large intestine is to WOL the food. A liquefy
 B compress
 C soften
 D dry out

 5. Why was Anita Silvey able to get the story printed?
 A She works for a company that makes books.
 B She has lots of money. C She came from an 

orphanage. 
 D She loves penguins.

 6. When asking for help, it is best to  .
 A be as specifi c as possible B point out the text you do not understand

 C speak quietly
 D both A and B

23
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Name _________________________________  Date ______________

Name _________________________________  Date ______________

98

99

Quick CheckDirections: Choose the best answer for each question. You may use the text 

to help you.

 1. Which of the following is not an opinion? A John Glenn is the most important person in space exploration.
 B Students everywhere should admire John Glenn’s courage.
 C John Glenn became the oldest person to travel in space in 1998.
 D John Glenn’s space suit was made from the best materials available. 2. Space is often called the last frontier because . A humans have explored most areas on Earth B it is often compared to the western frontier C John Glenn successfully traveled into space D it is the last place where there are no laws 3. John Glenn’s mission was especially important because .

 A the U.S. was in a competition  B he once lived in New Concord, OH C he survived landing in the Atlantic Ocean D it would help him become a U.S. Senator 4. Which sentence uses the word crucial incorrectly? A It is crucial for space suits to tolerate extreme temperatures.
 B John Glenn played a crucial role in the American space program.
 C It is crucial for astronauts to have their favorite foods on the spacecraft. 

 D The spacecraft had all the crucial instruments for gathering data. 5. What questions do you still have about John Glenn or his space 
exploration? Are these questions to engage, clarify, or challenge? ____________________________________________________________________________________

____________________________________________________________________________________
____________________________________________________________________________________

How Words WorkSubject and Verb AgreementWhen we write a sentence, we have to make sure the subject matches the 

verb.  Some subjects (nouns and pronouns) are singular (just one).  They 

need a singular verb.  Some subjects are plural (more than one).  They need 

a plural verb.

Examples:singular subject: astronaut
plural subject: astronauts
singular verb: orbits
plural verb: orbit
Sentences: 

The astronaut orbits the earth. 
The astronauts orbit the earth.

singular subject: senator
plural subject: senators
singular verb: serves
plural verb: serve
Sentences: 

That senator serves his country. 
Those senators serve their country.

Try It! Directions: Circle the correct verb.  Then, write it on the line.  1. John Glenn _____________________ (orbit, orbits) the earth. 2. The Soviet Union _____________________ (wins, win) the race. 3. John helped the U.S. _____________________ (catches, catch) up to the Soviets.

 4. “It _____________________ (make, makes) me want to do great things.” 5. The space suit _____________________ (keeps, keep) the astronauts safe.
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Quick CheckDirections: Choose the best answer for each question. You may use the text 

to help you.

 1. Which of the following is not an opinion? A John Glenn is the most important person in space exploration.
 B Students everywhere should admire John Glenn’s courage.
 C John Glenn became the oldest person to travel in space in 1998.
 D John Glenn’s space suit was made from the best materials available. 2. Space is often called the last frontier because . A humans have explored most areas on Earth B it is often compared to the western frontier C John Glenn successfully traveled into space D it is the last place where there are no laws 3. John Glenn’s mission was especially important because .

 A the U.S. was in a competition  B he once lived in New Concord, OH C he survived landing in the Atlantic Ocean D it would help him become a U.S. Senator 4. Which sentence uses the word crucial incorrectly? A It is crucial for space suits to tolerate extreme temperatures.
 B John Glenn played a crucial role in the American space program.
 C It is crucial for astronauts to have their favorite foods on the spacecraft. 

 D The spacecraft had all the crucial instruments for gathering data. 5. What questions do you still have about John Glenn or his space 
exploration? Are these questions to engage, clarify, or challenge? ____________________________________________________________________________________

____________________________________________________________________________________
____________________________________________________________________________________

How Words WorkSubject and Verb AgreementWhen we write a sentence, we have to make sure the subject matches the 

verb.  Some subjects (nouns and pronouns) are singular (just one).  They 

need a singular verb.  Some subjects are plural (more than one).  They need 

a plural verb.

Examples:singular subject: astronaut
plural subject: astronauts
singular verb: orbits
plural verb: orbit
Sentences: 

The astronaut orbits the earth. 
The astronauts orbit the earth.

singular subject: senator
plural subject: senators
singular verb: serves
plural verb: serve
Sentences: 

That senator serves his country. 
Those senators serve their country.

Try It! Directions: Circle the correct verb.  Then, write it on the line.  1. John Glenn _____________________ (orbit, orbits) the earth. 2. The Soviet Union _____________________ (wins, win) the race. 3. John helped the U.S. _____________________ (catches, catch) up to the Soviets.

 4. “It _____________________ (make, makes) me want to do great things.” 5. The space suit _____________________ (keeps, keep) the astronauts safe.

“I observed my students transferring 
the skills and strategies from the 
program into other texts.”
—�Third Grade Teacher, Monte Vista 

Elementary School

Lessons

Student Guided Practice

Best Practices

Students practice reading comprehension strategies 
and foundational skills with a variety of activities.

Interactiv-eBooks include 
audio support, videos, 
vocabulary pop-ups, 
annotation samples, and 
activities.

Students can annotate 
and hear the text with 
interactive Text Cards.

Each unit covers one key reading 
comprehension strategy organized 
around a big idea that is 
explored across multiple texts.

Instruction options are included to support 
culturally and linguistically diverse 
students and English learners.

Assessments

Use data to drive instruction with a 
diagnostic test, formative and summative 
assessments, and oral reading assessments. 

Purposeful Technology

Includes management tips for 
teachers to make instruction easy.

Colorful comprehension posters 
reinforce the reading strategies.

Exploring Reading
Complete Kits

Grade ISBN
Grade K  978-1-4258-6357-9
Grade 1  978-1-4258-6358-6
Grade 2  978-1-4258-6359-3
Grade 3  978-1-4258-6360-9
Grade 4  978-1-4258-6367-8
Grade 5  978-1-4258-6368-5
Grade 6  978-1-4258-6369-2

Comprehension Posters
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Oral Reading Record
Lesson Plan

Literacy games in print and digital formats support collaborative 
learning and provide purposeful, repeated practice.

Digital assessments and reporting tools track 
progress and help students and teachers 
adapt to new electronic testing formats.

Shared
Reading

Intervention/Supplemental

Each kit includes:
◗◗ Teacher’s Guide with 30  

standards-based lessons
◗◗ One full-color Student Guided 

Practice Book
◗◗ 6 interactive, standards-based Literacy 

Games in print and digital formats
◗◗ Assessment Guide with formative and 

summative assessments and 
progress‑monitoring opportunities 
for each lesson

◗◗ Digital resources including student 
reproducibles and electronic 
assessment options

Focused Reading Intervention
Levels K–8
Focused Reading Intervention bridges the gap between struggling and 
proficient readers through targeted instruction of key literacy skills and 
strategies.
◗◗ Teach literacy skills with lessons that focus on foundational and key 

reading skills.
◗◗ Reinforce reading comprehension skills needed for literature and 

informational texts, text evidence, complex texts, fluency, academic 
vocabulary, and writing.

◗◗ Lessons include differentiation tips and language support for English 
language learners and can be adapted to all tiers within an RTI or 
MTSS framework.

Digital literacy games engage students, 
allowing them to reinforce key concepts 
and skills while having fun.

Read Aloud/
Modeled
Reading
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Name: _________________________________________________ Date: ________________

Stop and Answer!  
Directions: Find the answers for each question below.  Be sure to 
support your answer with evidence from the text.  

 1 How many obstacles does the boy encounter on his way to the 
game?  How do you know?

 ________________________________________________________

 ________________________________________________________

 2 How do you think the boy feels about being late?  How do you 
know?

 ________________________________________________________

 ________________________________________________________

 3 Is the championship game important to the boy?  How do you 
know?

 ________________________________________________________

 ________________________________________________________

 4 What are the boy’s feelings about making a commitment to a 
friend?  How do you know?

 ________________________________________________________

 ________________________________________________________

© Teacher Created Materials 21177—Focused Reading—Student Guided Practice Book

Lesson 

18

111

Student Guided Practice Books
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Lesson  

18

Word Work
Verbs min.

 1. Say,	“Verbs	are	words	that	tell	what	the	subject	(usually	the	first	noun)	is	doing.		All	
sentences	must	have	a	subject	and	a	verb.”

 2. Say,	“Verbs	tell	when	something	happened:	past,	present,	or	future.		For	example,	the	-ed 
ending in I	walked tells that I did it.  The plain I	walk tells that I’m doing it right now.  
The will in I	will	walk	tells	it’s	something	that	is	going	to	happen	in	the	future.”		

 3. Have students complete Part 1 of the Word Work activity sheet (Student Guided Practice 
Book,	page 109) for additional practice with verbs.

Language and Vocabulary min.

 1. Say,	“Root	words	help	us	define	words	that	are	new	to	us.		When	we	know	the	meaning	
of	a	word	part,	we	can	figure	out	the	definition	for	these	unknown	words.”

 2. Write the following on the board: graph:	to	write	or	draw	and dic:	to	speak.		Say,	“Words	
that have these roots are associated with their definitions (either to write or draw or to 
speak), such as biography (the written story of a person’s life) and diction (the use or 
choice	of	words	in	speech).”

 3. Have students complete Part 2 of the Word Work activity sheet (Student Guided Practice 
Book,	page 109) for additional practice with language and vocabulary.

L
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Making Inferences (cont.)

189

Name: _________________________________________________ Date: ________________

Word Work 
Part 1: Verbs

Directions: Read the verbs below.  Color the past-tense verbs green, 
present-tense verbs orange, and future-tense verbs yellow.  

laughed talk cooked will enjoy laugh

will talk will laugh jog enjoy talked

jogged enjoyed will jog cook will cook

Part 2: Language and Vocabulary 
Directions: Read the words below.  Sort each word by the root they 
have in common.

autograph dictate paragraph graphite

predict contradict verdict photograph

graph: to write or draw dic: to speak

Challenge: Write a sentence using one word from each column. 

____________________________________________________________

____________________________________________________________

© Teacher Created Materials 21177—Focused Reading—Student Guided Practice Book
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Average Gains on the Focused Reading
Intervention Pre-test and Post-test
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Have students complete a 
timed reading of the passage.  
This passage has 295 words.  
The fluency goal is 114 words 
per	minute.		See	pages	16–17	
of the Assessment	Guide for 
instructions and the fluency 
rubric.

Assessment Opportunity
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Making Inferences (cont.)

Writing min.

Tell students to think about the passage, It’s	About	Time.  Then, read aloud the prompt from 
the Written Response activity sheet (Student	Guided	Practice	Book,	page 112).  You may 
wish	to	have	students	complete	the	digital	version	of	the	writing	prompt	found	on	the	Digital	
Resources	USB	Device.

Fluency Practice min.

Have	students	practice	reading	the	passage	in	pairs.		Before	they	begin,	model	how	to	provide	
explicit feedback on one or two specific criteria you set based on the needs of your students.  
For example, you may ask students to focus on how their partners use intonation (the rise and 
fall of one’s voice).  Then have students take turns reading to each other and giving each other 
feedback on how they read.

Progress Monitoring min.

 1. Have	students	complete	the	Quick	Check	activity	
sheet (Student	Guided	Practice	Book, page 113) to 
gauge	student	progress	toward	mastery	of	the	Learning	
Objectives.

 2. Based	on	the	results	of	the	Quick	Check	activity	
sheet and teacher observations during the lesson, 
organize students into groups and continue with the 
Differentiated	Instruction	support	and	the	Literacy	
Games.		

193

Focused Reading Intervention

Complete Kits

Level K Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7 Level 8
978-1-4807-4174-4 978-1-4807-4175-1 978-1-4807-4176-8 978-1-4807-4177-5 978-1-4807-4178-2 978-1-4807-4179-9 978-1-4807-4180-5 978-1-4807-4181-2 978-1-4807-4182-9

Lessons focus on foundational and key 
reading skills, along with academic 
vocabulary, to help readers become more 
proficient and build conceptual 
understanding of words.

Students use text evidence to recall key 
details for the writing activities.

Lesson Plans and Student Guided Practice Books
Lessons focus on strategies for strengthening student comprehension of literature and informational text. Teachers 
may use these strategies before, during, and/or after reading. Teachers choose which lessons make sense for the 
needs of their students.

Students will read increasingly 
complex texts to practice fluency. 
Professional audio recordings can be 
used for prereading, reinforcement, 
or independent practice.

Research pilot study of Focused Reading 
Intervention available online at  
www.tcmpub.com/research.

Level ISBN
Level K 978-1-4807-4137-9
Level 1 978-1-4807-4138-6
Level 2 978-1-4807-4139-3

Level ISBN

Level 3 978-1-4807-4140-9
Level 4 978-1-4807-4141-6
Level 5 978-1-4807-4142-3

Level ISBN
Level 6 978-1-4807-4143-0
Level 7 978-1-4807-4144-7
Level 8 978-1-4807-4145-4
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Standards 
Writing: Develop the topic with facts, definitions, and details.
Reading: Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, and cause and effect.

Language: Determine or clarify the meaning of unknown and multiple-meaning words and phrases.  (context clues)Speaking and Listening: Ask and answer questions about information.
Materials 

 • Informative/Explanatory Card 3, “Bats on the Brink” 
 • Student Handbook activity sheets  (pages 71–76)
 • paper, pens, and highlighters
 • Write TIME For Kids Technology Platform
 • technology for writing digitally and a printer (optional) 

Lesson
3

Name ______________________________ Date ____________

Let’s Go Batty! Article
Graphic Organizer 

Directions: Use this graphic organizer to plan your article. 

Main Topic:_______________________________________________________

Evidence Evidence

Evidence

Fact

Fact

Fact

New Words

24035—Write TIME FOR KIDS Student Handbook  
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Lesson

3

Name ______________________________ Date ________
____

Let’s Go Batty! 

Article Frame 

Directions: Use this frame to write your article.

Introduce the specific topic about bats.

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Write about your first fac
t and include evidence.

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Write about your second fact and include evidence.

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

Write about your third fact and include evidence.

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

© Teacher Created Materials 
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Lesson

3

Name ______________________________ Date ____________

Context Clues 
Sometimes we encounter new words when we read.  Without knowing 

a word’s meaning, it can be hard to understand an article or story.

We can determine different meanings of words by using a dictionary, 

but we can also determine meanings based on context clues in the 

sentences.  We can read the sentence and the other sentences in the 

same paragraph to find clues.

Example

Researchers are testing 
drugs to fight the fungus.

“Hmm… I’m not sure what the 

word researchers means.  If I 

read the rest of the sentence, I 

find out that they test drugs. 

They will use the drugs to 
get rid of the disease that is 

killing bats.  So, I’ll bet that a 

researcher is like a scientist.”

Questions to Ask

Which word is confusing?

What clues do you find in the 

sentence?

If I read the sentence that follows, 

are there any more clues?

What do you think the word 
means?

If I use a synonym for the word, 

does it make sense?

24035—Write TIME FOR KIDS Student Handbook  © Teacher Created Materials
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Name ______________________________ Date ____________

© Teacher Created Materials 

24035—Write TIME FOR KIDS Student Handbook

Inform
ative/Explanatory

71

Lesson

3

Name ______________________________ Date ____________

Context Clues
Part 1: Let’s Practice

Directions: Read the sentence(s) and use “Bats on the Brink” to determine 

the meaning of each underlined word. 

 1. Bats are nocturnal.  They are active at night. (see chart)

Meaning: ________________________________________________

 2. The fungus grows on a bat’s nose, wings, and ears.  (see paragraph 3)

Meaning: ________________________________________________

 3. Conservationists say more money is needed to save the bats.  

(see paragraph 4)

Meaning: ________________________________________________

 4. Bats are mammals.  They have hair and their babies drink milk.  

(see chart)

Meaning: ________________________________________________

 5. There are more than 1,200 species of bats.  (see chart)

Meaning: ________________________________________________

Part 2: Let’s Apply
Directions: Draw a picture of a hibernating bat and write a sentence using 

context clues to describe it.

_________________________________________________________

_________________________________________________________

 ____________

 Read the sentence(s) and use “Bats on the Brink” to determine 

© Teacher Created Materials 24035—Write TIME FOR KIDS Student Handbook
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Lesson

3

For detailed support on how to integrate the Write TIME For Kids Technology Platform, please reference pages XX–XX of the Best Practices Guide.  Be sure to look for the technology integration icon throughout the lesson. 

Objective 
To effectively use facts and evidence which includes definitions and details while crafting an article.
Overview 

Use the lesson plan on pages 27–34.  As a class, you will study Card 3, “Bats on the Brink,” and describe the relationship between ideas and concepts in the text.  Students will then craft 
an article with facts and evidence which includes definitions and details.  A context clues 
language activity is provided to support students’ writing.

Making the Most of Facts
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Essential Question 
How can writers use facts in informative writing?

27
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Narrative Nonfiction: Vocabulary and Activity

Lesson
1
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To assist students in understanding the genre of narrative nonfiction, address the following 

genre-specific vocabulary to increase their understanding of the upcoming lessons.

Narrative—a telling of eventsNonfiction—a true story, rather than one that is made up
Flow of events—events of the story are written as they actually happened and are in the 

correct order so they make senseSequencing or transitional words—words that connect the events, telling what 

happened first, next, after, then leading up to the end of the story or the present time

Descriptive details—details that use describing words, helping the reader to visualize 

the story

Set up areas of your classroom to reinforce the concept of narrative nonfiction writing. 

 1. Add the words and phrases above to a word wall and review them each day.

 2. Post sequencing and transitional words (first, then, after, next, finally, in the meantime) on the 

wall and assign small groups of students to gather in groups where they tell stories using as 

many of the words as possible. 3. Set up a center with a stack of photos with people and scenery. Have students describe what 

they see in the photos using descriptive phrases and adjectives. As a follow-

up activity, have one student describe a photo while others in the group listen with their eyes closed. When students open their eyes to see the photo, have them discuss whether or not they visualized similar images.

The front of Card 1 introduces Narrative Nonfiction writing to students.

10
24004—Write TIME FOR KIDS Narrative Nonfiction Teacher's Guide—Level 3 
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Each kit includes Mentor Text Cards from four genres of writing.

Opinion/Argument Informative/Explanatory Narrative Nonfiction Narrative Fiction
Card ➍Opinion/

Argument
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When it comes to 
dodgeball, which side are 
you on? School districts in 
Texas, Maine, and other 
states have banned the game. 
They believe it is too violent 
and can lead to bullying. 
Also, a child who is hit by a 
ball early in the game spends 
too much time on the bench. 
But others believe dodgeball 
should still be played. They 
say the game is a fun way 
to teach skills. Kids learn 
concentration and hand-eye 
coordination. What do you 
think? Is dodgeball a great 
game or a bad idea? Here, 
two students share their 
views.

Emerson Pereira, 8, Prairie Village, Kansas
Kids should have the right to play not just soccer or 

basketball at school. They should be able to play 

dodgeball, too. Most kids love dodgeball. It teaches 

important skills, like concentration and quick 

decision-making. At most schools, teachers watch the kids 

play. Therefore, if someone gets bullied or hurt, they will 

know. Also, most schools use very soft balls to keep kids 

safe. Sometimes, my school even uses yarn balls! 

 Liv Wilson, 9, Kalispell, Montana
 I think that dodgeball should be banned because 

it teaches the wrong lesson. Our school has an 

anti-bullying program. It teaches us to be kind to each 

other. If we threw a ball at someone at recess, we would 

be bullying. So why is it okay to hit someone in gym during 

dodgeball? Also, I have been hurt many times in dodgeball.

Should Dodgeball Be 
Banned in School?
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Is dodgeball good, clean fun 
or a mean-spirited sport?
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P.S. 333’s 
greenhouse 
classroom
sits on the roof.

A P.S. 333 student 
counts the plants.
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P.S. 333 is a public school 
in New York City. There's 
a classroom on top of the 
school, but it's not your normal 
classroom. Cucumber, tomato, 
and lettuce plants line the 
walls. Next to the desks, fish 
swim in a pool. Ladybugs fly 
around the whiteboard.

This special greenhouse 
classroom is part of New 
York Sun Works' Greenhouse 
Project. Its goal is to teach 
kids about city farming and 
the environment. "You get to 
think with your hands," Laurie 
Schoeman told TFK. She is the 
director of Sun Works.

Students label the plants. 
Then, they watch them grow 
during the year. The food is 
served in the school cafeteria 

and also at local restaurants. 
"It allows the kids to connect 
science to social studies while 
they grow their very own fresh 
and delicious food," Sidsel 
Robards told TFK. She helped 
start the Greenhouse Project.

A City Farm
The farm at P.S. 333 is built for 
a city. Rainwater is collected 
and stored in a tank. The water 
is used for the plants, but not 
in the usual way. Instead of 
using soil, plants are grown 
using only water and special 
nutrients.

In another part of the 
greenhouse, fish help, too. They 
provide the nutrients for plants. 
The plants float on top of the 
water in the tank. Fish 

eat the plant roots. Fish waste 
helps the plants grow.

Schoeman says the students 
benefit by having a working 
farm inside their school. She 
hopes the project will spread 
to other New York City schools. 
She also hopes it will spread to 
other parts of the country. 
   ÐBy Katherine Watkins

Should schools grow crops on their 
roofs? “Yes!” says one group. 
Should schools grow crops on their 

A Rooftop Classroom
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Places  
to Play
Across the United States,  
KaBOOM!  volunteers are 
building  areas where kids can 
be  active. Sharon Hills Elementary 
School is in Baton Rouge, 
Louisiana. The school's 
playground wasn't much fun. 
It had monkey bars and a 
small basketball court. There 
was something to climb on, 
but only the youngest kids 
could use it.

Then, KaBOOM! came 
along. That's a group that 
builds play spaces for kids. 
KaBOOM! helped transform 
the Sharon Hills playground. 
Now, it has swings, slides, a 
climbing wall, and three new 
basketball courts. There's 

even a garden with tables. 
The tables have built‑in 
checkerboards. "There's 
something for every child," 
says teacher Renee Lee.

Students helped design 
their dream playground. They 
worked with volunteers to 
build it on a Saturday. The 
playground will serve 4,500 
children from the school and 
nearby neighborhoods.

Go Ahead and Play!
Darell Hammond started 

KaBOOM! in 1996. So far, the 
group has helped build more 
than 2,000 play spaces across 
the country. "It gives me a lot 
of pride," he says.

Still, Hammond says there 
is more work to do. "The 
next thing is not just to build 
more playgrounds," he says. 
"We also want to build better 
playgrounds that will get kids 
to play longer, play harder, and 
want to play more often."

 ÐBy Jaime Joyce
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When it comes to 
dodgeball, which side are 
you on? School districts in 
Texas, Maine, and other 
states have banned the game. 
They believe it is too violent 
and can lead to bullying. 
Also, a child who is hit by a 
ball early in the game spends 
too much time on the bench. 
But others believe dodgeball 
should still be played. They 
say the game is a fun way 
to teach skills. Kids learn 
concentration and hand-eye 
coordination. What do you 
think? Is dodgeball a great 
game or a bad idea? Here, 
two students share their 
views.

Emerson Pereira, 8, Prairie Village, Kansas
Kids should have the right to play not just soccer or 

basketball at school. They should be able to play 

dodgeball, too. Most kids love dodgeball. It teaches 

important skills, like concentration and quick 

decision-making. At most schools, teachers watch the kids 

play. Therefore, if someone gets bullied or hurt, they will 

know. Also, most schools use very soft balls to keep kids 

safe. Sometimes, my school even uses yarn balls! 

 Liv Wilson, 9, Kalispell, Montana
 I think that dodgeball should be banned because 

it teaches the wrong lesson. Our school has an 

anti-bullying program. It teaches us to be kind to each 

other. If we threw a ball at someone at recess, we would 

be bullying. So why is it okay to hit someone in gym during 

dodgeball? Also, I have been hurt many times in dodgeball.

Should Dodgeball Be 
Banned in School?
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Is dodgeball good, clean fun 
or a mean-spirited sport?
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P.S. 333’s 
greenhouse 
classroom
sits on the roof.

A P.S. 333 student 
counts the plants.
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P.S. 333 is a public school 
in New York City. There's 
a classroom on top of the 
school, but it's not your normal 
classroom. Cucumber, tomato, 
and lettuce plants line the 
walls. Next to the desks, fish 
swim in a pool. Ladybugs fly 
around the whiteboard.

This special greenhouse 
classroom is part of New 
York Sun Works' Greenhouse 
Project. Its goal is to teach 
kids about city farming and 
the environment. "You get to 
think with your hands," Laurie 
Schoeman told TFK. She is the 
director of Sun Works.

Students label the plants. 
Then, they watch them grow 
during the year. The food is 
served in the school cafeteria 

and also at local restaurants. 
"It allows the kids to connect 
science to social studies while 
they grow their very own fresh 
and delicious food," Sidsel 
Robards told TFK. She helped 
start the Greenhouse Project.

A City Farm
The farm at P.S. 333 is built for 
a city. Rainwater is collected 
and stored in a tank. The water 
is used for the plants, but not 
in the usual way. Instead of 
using soil, plants are grown 
using only water and special 
nutrients.

In another part of the 
greenhouse, fish help, too. They 
provide the nutrients for plants. 
The plants float on top of the 
water in the tank. Fish 

eat the plant roots. Fish waste 
helps the plants grow.

Schoeman says the students 
benefit by having a working 
farm inside their school. She 
hopes the project will spread 
to other New York City schools. 
She also hopes it will spread to 
other parts of the country. 
   ÐBy Katherine Watkins

Should schools grow crops on their 
roofs? “Yes!” says one group. 
Should schools grow crops on their 

A Rooftop Classroom
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Places  
to Play
Across the United States,  
KaBOOM!  volunteers are 
building  areas where kids can 
be  active. Sharon Hills Elementary 
School is in Baton Rouge, 
Louisiana. The school's 
playground wasn't much fun. 
It had monkey bars and a 
small basketball court. There 
was something to climb on, 
but only the youngest kids 
could use it.

Then, KaBOOM! came 
along. That's a group that 
builds play spaces for kids. 
KaBOOM! helped transform 
the Sharon Hills playground. 
Now, it has swings, slides, a 
climbing wall, and three new 
basketball courts. There's 

even a garden with tables. 
The tables have built‑in 
checkerboards. "There's 
something for every child," 
says teacher Renee Lee.

Students helped design 
their dream playground. They 
worked with volunteers to 
build it on a Saturday. The 
playground will serve 4,500 
children from the school and 
nearby neighborhoods.

Go Ahead and Play!
Darell Hammond started 

KaBOOM! in 1996. So far, the 
group has helped build more 
than 2,000 play spaces across 
the country. "It gives me a lot 
of pride," he says.

Still, Hammond says there 
is more work to do. "The 
next thing is not just to build 
more playgrounds," he says. 
"We also want to build better 
playgrounds that will get kids 
to play longer, play harder, and 
want to play more often."

 ÐBy Jaime Joyce
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Intervention/Supplemental

Each level includes 4 
Teacher’s Guides, one for 
each genre of writing.

Write TIME For Kids®

Levels K–8
Help students master and enjoy writing with  
this engaging writing series!
◗◗ Share explicit instruction for each stage  

of the writing process.
◗◗ Model and guide students toward  

effective independent writing.
◗◗ Provide a sequential and practical way  

to teach critical writing skills.
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content from TIME For Kids®  
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When it comes to 
dodgeball, which side are 
you on? School districts in 
Texas, Maine, and other 
states have banned the game. 
They believe it is too violent 
and can lead to bullying. 
Also, a child who is hit by a 
ball early in the game spends 
too much time on the bench. 
But others believe dodgeball 
should still be played. They 
say the game is a fun way 
to teach skills. Kids learn 
concentration and hand-eye 
coordination. What do you 
think? Is dodgeball a great 
game or a bad idea? Here, 
two students share their 
views.

Emerson Pereira, 8, Prairie Village, Kansas
Kids should have the right to play not just soccer or 

basketball at school. They should be able to play 

dodgeball, too. Most kids love dodgeball. It teaches 

important skills, like concentration and quick 

decision-making. At most schools, teachers watch the kids 

play. Therefore, if someone gets bullied or hurt, they will 

know. Also, most schools use very soft balls to keep kids 

safe. Sometimes, my school even uses yarn balls! 

 Liv Wilson, 9, Kalispell, Montana
 I think that dodgeball should be banned because 

it teaches the wrong lesson. Our school has an 

anti-bullying program. It teaches us to be kind to each 

other. If we threw a ball at someone at recess, we would 

be bullying. So why is it okay to hit someone in gym during 

dodgeball? Also, I have been hurt many times in dodgeball.

Should Dodgeball Be 
Banned in School?
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Is dodgeball good, clean fun 
or a mean-spirited sport?
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P.S. 333’s 
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classroom
sits on the roof.

A P.S. 333 student 
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P.S. 333 is a public school 
in New York City. There's 
a classroom on top of the 
school, but it's not your normal 
classroom. Cucumber, tomato, 
and lettuce plants line the 
walls. Next to the desks, fish 
swim in a pool. Ladybugs fly 
around the whiteboard.

This special greenhouse 
classroom is part of New 
York Sun Works' Greenhouse 
Project. Its goal is to teach 
kids about city farming and 
the environment. "You get to 
think with your hands," Laurie 
Schoeman told TFK. She is the 
director of Sun Works.

Students label the plants. 
Then, they watch them grow 
during the year. The food is 
served in the school cafeteria 

and also at local restaurants. 
"It allows the kids to connect 
science to social studies while 
they grow their very own fresh 
and delicious food," Sidsel 
Robards told TFK. She helped 
start the Greenhouse Project.

A City Farm
The farm at P.S. 333 is built for 
a city. Rainwater is collected 
and stored in a tank. The water 
is used for the plants, but not 
in the usual way. Instead of 
using soil, plants are grown 
using only water and special 
nutrients.

In another part of the 
greenhouse, fish help, too. They 
provide the nutrients for plants. 
The plants float on top of the 
water in the tank. Fish 

eat the plant roots. Fish waste 
helps the plants grow.

Schoeman says the students 
benefit by having a working 
farm inside their school. She 
hopes the project will spread 
to other New York City schools. 
She also hopes it will spread to 
other parts of the country. 
   ÐBy Katherine Watkins

Should schools grow crops on their 
roofs? “Yes!” says one group. 
Should schools grow crops on their 

A Rooftop Classroom
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Places  
to Play
Across the United States,  
KaBOOM!  volunteers are 
building  areas where kids can 
be  active. Sharon Hills Elementary 
School is in Baton Rouge, 
Louisiana. The school's 
playground wasn't much fun. 
It had monkey bars and a 
small basketball court. There 
was something to climb on, 
but only the youngest kids 
could use it.

Then, KaBOOM! came 
along. That's a group that 
builds play spaces for kids. 
KaBOOM! helped transform 
the Sharon Hills playground. 
Now, it has swings, slides, a 
climbing wall, and three new 
basketball courts. There's 

even a garden with tables. 
The tables have built‑in 
checkerboards. "There's 
something for every child," 
says teacher Renee Lee.

Students helped design 
their dream playground. They 
worked with volunteers to 
build it on a Saturday. The 
playground will serve 4,500 
children from the school and 
nearby neighborhoods.

Go Ahead and Play!
Darell Hammond started 

KaBOOM! in 1996. So far, the 
group has helped build more 
than 2,000 play spaces across 
the country. "It gives me a lot 
of pride," he says.

Still, Hammond says there 
is more work to do. "The 
next thing is not just to build 
more playgrounds," he says. 
"We also want to build better 
playgrounds that will get kids 
to play longer, play harder, and 
want to play more often."

 ÐBy Jaime Joyce
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When it comes to 
dodgeball, which side are 
you on? School districts in 
Texas, Maine, and other 
states have banned the game. 
They believe it is too violent 
and can lead to bullying. 
Also, a child who is hit by a 
ball early in the game spends 
too much time on the bench. 
But others believe dodgeball 
should still be played. They 
say the game is a fun way 
to teach skills. Kids learn 
concentration and hand-eye 
coordination. What do you 
think? Is dodgeball a great 
game or a bad idea? Here, 
two students share their 
views.

Emerson Pereira, 8, Prairie Village, Kansas
Kids should have the right to play not just soccer or 

basketball at school. They should be able to play 

dodgeball, too. Most kids love dodgeball. It teaches 

important skills, like concentration and quick 

decision-making. At most schools, teachers watch the kids 

play. Therefore, if someone gets bullied or hurt, they will 

know. Also, most schools use very soft balls to keep kids 

safe. Sometimes, my school even uses yarn balls! 

 Liv Wilson, 9, Kalispell, Montana
 I think that dodgeball should be banned because 

it teaches the wrong lesson. Our school has an 

anti-bullying program. It teaches us to be kind to each 

other. If we threw a ball at someone at recess, we would 

be bullying. So why is it okay to hit someone in gym during 

dodgeball? Also, I have been hurt many times in dodgeball.

Should Dodgeball Be 
Banned in School?
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Is dodgeball good, clean fun 
or a mean-spirited sport?

NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!NO!

YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!YES!
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P.S. 333’s 
greenhouse 
classroom
sits on the roof.

A P.S. 333 student 
counts the plants.
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P.S. 333 is a public school 
in New York City. There's 
a classroom on top of the 
school, but it's not your normal 
classroom. Cucumber, tomato, 
and lettuce plants line the 
walls. Next to the desks, fish 
swim in a pool. Ladybugs fly 
around the whiteboard.

This special greenhouse 
classroom is part of New 
York Sun Works' Greenhouse 
Project. Its goal is to teach 
kids about city farming and 
the environment. "You get to 
think with your hands," Laurie 
Schoeman told TFK. She is the 
director of Sun Works.

Students label the plants. 
Then, they watch them grow 
during the year. The food is 
served in the school cafeteria 

and also at local restaurants. 
"It allows the kids to connect 
science to social studies while 
they grow their very own fresh 
and delicious food," Sidsel 
Robards told TFK. She helped 
start the Greenhouse Project.

A City Farm
The farm at P.S. 333 is built for 
a city. Rainwater is collected 
and stored in a tank. The water 
is used for the plants, but not 
in the usual way. Instead of 
using soil, plants are grown 
using only water and special 
nutrients.

In another part of the 
greenhouse, fish help, too. They 
provide the nutrients for plants. 
The plants float on top of the 
water in the tank. Fish 

eat the plant roots. Fish waste 
helps the plants grow.

Schoeman says the students 
benefit by having a working 
farm inside their school. She 
hopes the project will spread 
to other New York City schools. 
She also hopes it will spread to 
other parts of the country. 
   ÐBy Katherine Watkins

Should schools grow crops on their 
roofs? “Yes!” says one group. 
Should schools grow crops on their 

A Rooftop Classroom
Card ➍
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 designs a playground.

Volunteers put together 
a slide at Sharon Hills 

E lementary School.

First Lady Michelle Obama with 
Darell  Hammond
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Places  
to Play
Across the United States,  
KaBOOM!  volunteers are 
building  areas where kids can 
be  active. Sharon Hills Elementary 
School is in Baton Rouge, 
Louisiana. The school's 
playground wasn't much fun. 
It had monkey bars and a 
small basketball court. There 
was something to climb on, 
but only the youngest kids 
could use it.

Then, KaBOOM! came 
along. That's a group that 
builds play spaces for kids. 
KaBOOM! helped transform 
the Sharon Hills playground. 
Now, it has swings, slides, a 
climbing wall, and three new 
basketball courts. There's 

even a garden with tables. 
The tables have built‑in 
checkerboards. "There's 
something for every child," 
says teacher Renee Lee.

Students helped design 
their dream playground. They 
worked with volunteers to 
build it on a Saturday. The 
playground will serve 4,500 
children from the school and 
nearby neighborhoods.

Go Ahead and Play!
Darell Hammond started 

KaBOOM! in 1996. So far, the 
group has helped build more 
than 2,000 play spaces across 
the country. "It gives me a lot 
of pride," he says.

Still, Hammond says there 
is more work to do. "The 
next thing is not just to build 
more playgrounds," he says. 
"We also want to build better 
playgrounds that will get kids 
to play longer, play harder, and 
want to play more often."

 ÐBy Jaime Joyce
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Lesson

3
Name ______________________________ Date ____________

ing

Spelling PatternsSome words have the endings -ing and -ed.  We can say the dog licked 
his face or the dog is licking his face.  For some words, we just add 
-ing or -ed.  For other words, we have to make changes before adding 
the endings.  Fortunately, there are rules that help us know what to 
do. 

Rules
Short-vowel word: 
 -if it ends in a single consonant, double the consonant and add -ed or -ing. -if it ends in a double consonant, just add -ed or -ing.

Long-vowel word: 
 -if it ends in a single consonant, just add -ed or -ing.
 -if it ends in silent e, drop the e and add -ed or -ing.

Examples
The word play is a long-vowel word that ends in a single consonant (y), so we just add the ending. The word smile is a long-vowel word that ends in silent e, so we drop the e before adding the ending. (smiled, smiling)

walk

walk

walk
ed

ing

play

play

play

ed

24035—Write TIME For Kids Student Handbook  
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Reasons

1.

2.

3.

Reasons

1.

2.

3.

Writing Opinions Article 
Graphic Organizer  

Directions: Use this graphic organizer to plan your article.  

Topic Description

Conclusion

The Other 
Opinion

My Opinion
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The Writing Process
The writing process is a framework to help writers develop, write, and prepare a final piece of 
writing.  It involves five stages—prewriting, drafting, revising, editing, and publishing.  The 
writing process helps students understand that writing is not a one-time event that involves 
writing and completing a written piece in one sitting.  Rather, the writing process is just 
that—a process.  It begins with thinking and planning, moves into the actual writing, and then 
involves the more intense work of evaluating the work, improving upon it, and readying the 
work for sharing.  The emphasis is on the process rather than the final product, helping students 
become proficient writers overall, as opposed to being the author of one good piece.  The 
Writing Process, a publication of Capella University (2015), describes the writing process as a 
nonlinear process that “helps writers produce stronger, more focused work because it highlights 
connections and allows for movement between…the phases of writing“ (3).

Numerous studies over several decades highlight the effectiveness of using the writing process 
during instruction.  A study by Donald Bruno (1983) indicated that the writing achievement 
of third-, fourth-, and fifth-graders instructed with the writing process far exceeded the 
achievement of their peers, who were taught with traditional methods where teachers ask 
students to write but offer minimal guidance through the process.  A study by Ronald Honeycutt 
(2002) noted improved writing quality, increased self-regulation strategies, and decreased 
negative emotions about writing when students were engaged in the writing process.  Likewise, 
Ho (2006) found that the writing process, used with students in Hong Kong schools, increased 
writing achievement and improved students’ attitudes toward writing.

The only criticism found in the literature relates to the implementation of the writing process, 
as some teachers do not spend the time needed in the prewriting stage, a key piece of the 
process.  

Research to Practice

The lessons in Write TIME FOR KIDS emphasize all stages of the writing process, incorporating 
teacher engagement in each phase, so students can think and develop their thoughts about 
writing before they begin to write.  Teacher modeling is also emphasized in the lessons to 
cultivate developing writers.  This modeling continues through the stages of revising and 
editing, demonstrating the thoughts and level of engagement required to continuously improve 
written work.  The lessons in Write TIME FOR KIDS also include Collaborative Writing activities that 
encourage students to work together through the steps of the writing process.  Each stage of the 
writing process is featured on the subsequent pages.  These can be used as posters or given to 
each student for future reference.

Strategy to Practice

Support students as they engage in all five stages of the writing process.  Be aware that 
this is a process that spans time.  For example, students may need more than one day for 
drafting or revising.  Also, provide time for students to write stories and articles just for 
fun.  Not every piece of writing needs to be taken through the entire writing process.

Research to Practice

The lessons in Write TIME FORFORF  KIDS KIDS K  emphasize all stages of the writing process, incorporating IDS emphasize all stages of the writing process, incorporating IDS
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Support students as they engage in all five stages of the writing process.  Be aware that 
this is a process that spans time.  For example, students may need more than one day for 
drafting or revising.  Also, provide time for students to write stories and articles just for 
fun.  Not every piece of writing needs to be taken through the entire writing process.
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How to Use This Product (cont.)

Making Improvements: 
Revising and Editing
Once the draft is complete, it is time to move 
into revising and editing.  This section of 
each lesson begins with you analyzing your 
own letter and inviting student participation.  
This is a good place to use the think-aloud 
strategy.  

“ 1. I’m going to look over my letter to see 
that I included a statement of my opinion, 
at least two reasons to support my opinion, 
and a strong final statement.  I’m going to 
use a highlighter to call out the sentence 
that states my opinion.  Next, I’ll use a 
pencil to underline my three reasons.  I’m 
going to highlight my final statement and 
make sure that I ended the letter with a 
restatement of my request. ”Ask students to offer suggestions to improve 

your writing.  (You could tell your parents that 
you are willing to do some extra chores to earn 
more money.)  

“ 2. That’s a good suggestion.  When 
someone offers an idea for improving my 
writing, I don’t feel bad about it.  Instead, I 
feel good knowing that my writing is better 
because someone helped me.  So, I’m going 
to add a sentence using this suggestion.  My 
parents will probably like this idea. ”

Students are then given the opportunity 
to add and make changes to their writing.  
In addition to making content changes, 
encourage them to check for proper spelling, 
capitalization, punctuation, and correct use of 
the language skill taught in the lesson. 

“ 3. I’m not sure if I spelled the word 
allowance correctly.  I’m going to go to 
dictionary.com and type in the word as I 
spelled it.  If my spelling is incorrect, the 
online dictionary will offer a suggestion for 
the correct spelling.  You can also check 
your spelling by asking a classmate. ”

Offering and Accepting 
Feedback
Each lesson includes a section where students 
meet in small groups to read their letters and 
offer feedback to one another.  This is a great 
time to teach students about constructive 
feedback. 

“ It is important to mention specific parts 
of your classmates’ letters.  If you just 
say, Good job, it doesn’t help the writer.  
Instead, make a specific comment like, I 
really like the reason you provided here.  It 
strengthens your request. ”After meeting with peers, encourage students 

to make changes to their letters, incorporating 
suggestions they received.
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Facilitate close reading and 
connect reading to writing with 
a range of annotation tools.

Use audio of Mentor Text Cards 
to build fluency.

Technology Platform

Graphic 
Organizers

Annotation ToolsAudio

Writing Tasks

Student 
Handbook

Best Practices Guide

Support all learners with the 
Differentiated Graphic Organizers.

Prepare students for today’s 
testing environments with the 
standards-based writing tasks.
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Professional Development
Teacher Created Materials offers professional development solutions designed to support the effective 
and immediate implementation of your core curriculum and intervention/supplemental materials. 
Teachers will actively engage with the resources and learn how to integrate them into current classroom 
instruction with the best practices and most effective strategies.

These sessions will help teachers to:

➤➤ Clarify the benefits of the key components of the materials
➤➤ Learn how our resources serve as a tool for engaging, standards-based instruction
➤➤ Discover how our resources align at each grade level
➤➤ Examine the lesson plans, supporting materials, and professional resources
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